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PREFACE

	

	


Purpose
This training support package provides the instructor with a standardized lesson plan for presenting resident instruction for task 155-197-0020.

	Task number:
	155-197-0020

	Task title:
	Integrate the Basic Knowledge of Military History into Your Education as a Future Officer.

	Conditions:
	Given an assignment to integrate military history into the education of officers in a tactical environment and copies of Robert A. Doughty, Ira D. Gruber, et al, American Military History and the Evolution of Western Warfare (Lexington, MA: D.C. Heath, 1996); Edward J. Stackpole, They Met at Gettysburg (Harrisburg, PA: Stackpole Books, 1956); Gettysburg: Battleground 2 (White Marsh, MD: Talonsoft, 1995); John Toland, Battle: The Story of the Bulge (Lincoln, NE: University of Nebraska Press, 1959); Bulge: Battleground 1 (White Marsh, MD: Talonsoft, 1995); FM 3-0; FM 1; FM 22-100; and CMH Pub 70-51.

	Standard:
	Employ American military history as a tool for studying military professionalism and for applying critical-thinking skills and decision-making skills to military problems while pursuing your education as an officer.
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SECTION II.
INTRODUCTION


Method of instruction: CO

Instructor to student ratio is: 1: 25

Time of instruction: 00:10

Media used: Viewgraphs 1-5  
	

	


Note:
Show Viewgraph 1: Task Title.

Note:
Show Viewgraphs 2-5: Terminal Learning Objective.

Note:
Inform the students of the following terminal learning objective requirements.

  Terminal
At the completion of this lesson you [the student] will:

	Learning Objective
	Action:
	Apply knowledge of U.S. military history to the education of officers.

	Conditions:
	Given the textbook, a book and a computer simulation each on the 1863 Battle of Gettysburg and the 1944-1945 Battle of the Bulge, student handouts, and personal notes taken during this lesson.

	Standard:
	· Demonstrates mastery of U.S. military history sufficient to pass the test with a score of eighty percent.

· Develops a critical analysis of the Battle of Gettysburg that meets one-hundred percent of criteria listed on the Book Review and Analysis Evaluation Checklist.

· Conducts a computer simulation and develops a critical analysis of a portion of the Battle of Gettysburg that meets one-hundred percent of criteria listed on the PC-Based Military History Simulation Evaluation Checklist.

· Develops a critical analysis of the Battle of the Bulge that meets one-hundred percent of criteria listed on the Book Review and Analysis Evaluation Checklist.

· Conducts a computer simulation and develops a critical analysis of a portion of the Battle of the Bulge that meets one-hundred percent of criteria listed on the PC-Based Military History Simulation Evaluation Checklist.

· Identifies the purpose for visiting a military museum.

	

	


Safety
None.

Requirements


	

	


Risk
None.

Assessment


Level


	

	


Environmental
None.

Considerations


	

	


Evaluation
Your instructors will determine when and where you will be evaluated.  The Performance Tests in Section V detail how you will be evaluated and the length of those evaluations.

	

	


Instructional


Lead-in
You learned the basics of the nine principles of war through historical example, and now you will add considerably to that knowledge by studying all of U.S. military history in its Western context.
	

	


	

	


SECTION III.
PRESENTATION

	

	


Note:
Active student involvement is the key to meaningful learning.  To that end, this TSP has been prepared to help instructors/facilitators generate maximum response among their students.  Included are question and answer periods for the class at large. The instructor or facilitator notes included in this TSP provide assistance for the instructor/facilitator on subject matter and the use of viewgraphs.

Note:
Toward the goal of providing the instructor/facilitator with as much useful information as possible, there are many more resources than those listed above in this TSP's references.  In the way of books, three are recommended: 1) Russell F. Weigley, The American Way of War: A History of United States Military Strategy and Policy. Wars of the United States Series. (Bloomington, IN: Indiana University Press, 1977).  This work by Weigley is one of the seminal interpretations of the American military experience.  It is especially noteworthy for its presentation of the fundamental tension in American military policy between the strategies of attrition (also called exhaustion) and annihilation (also called incapacitation).  The three handouts and viewgraphs for ELO A below contain material on these two basic strategies.  2) Maurice Matloff, et al, American Military History. Army Historical Series. (Washington, DC: United States Army, Center of Military History, 1989).  Long a standard in Army ROTC instruction, this out-of-print but under-revision book is less than its title suggests.  While essentially an operational history of the Army, the book is still useful as a reference, and its first chapter is one of the readings for ELO A below.  3) John Whiteclay Chambers, II, and G. Kurt Piehler, eds., Major Problems in American Military History. Major Problems in American History Series. (Boston, MA: Houghton Mifflin, 1999).  A combination of primary documents and historigraphically-oriented essays by leading historians in the field, this book is a rich source for supplementary reading.


In the way of providing still richer visual content to class presentations, the Joint Visual Information Activity will provide free of charge a series of 19 VHS cassettes called the Alphin Tapes.  Produced during the mid-1980s for instructional use at West Point, they cover the history of firearms technology and its essential concepts and principles from the Middle Ages through the U.S. M16 and the Soviet AK47.  Listed below are all the titles and pertinent ordering data:


1. "History of Small Arms Technology"


TVT 21-77  (705960DA)


2. "Components of Firepower"



TVT 21-78  (705961DA)


3. "Terminal Effects"




TVT 21-79  (705962DA)


4. "Longbow vs. Crossbow"



TVT 21-80  (705963DA)


5. "Matchlock"





TVT 21-81  (705964DA)


6. "Flintlock Smoothbore Musket"


TVT 21-82  (705965DA)


7. "Kentucky Rifle in the American Revolution"

TVT 21-83  (705966DA)


8. ".58 Rifled Musket"




TVT 21-84  (705967DA)


9. "12 Pound Napoleon"




TVT 21-85  (705968DA)


10. "Breechloader, 1866-1890"



TVT 21-86  (705969DA)


11. "Breechloader & Muzzleloader (Wagon Box Fight)"
TVT 21-87  (705970DA)


12. "Custer's Last Stand"



TVT 21-88  (705971DA)


13. "Impact of Smokeless Powder"


TVT 21-89  (705972DA)


14. "Bolt Action Magazine Rifle"



TVT 21-90  (705973DA)


15. "Water Cooled Machine Gun"


TVT 21-91  (705974DA)


16. "Trench Assault"




TVT 21-92  (705975DA)


17. "Mobile Machine Gun: MG-34 and BAR"

TVT 21-93  (705976DA)


18. "Greatest Battle Element"



TVT 21-94  (705977DA)


19. "Assault Rifle"




TVT 21-95  (705978DA)

Note:
In ELO A, the word slides should be presented in the order they appear.  The graphics slides, however, may be rearranged to suit the instructor/facilitator, which would of course alter how the narrative material presented in the ELO relates to the all the slides.

A.
ENABLING LEARNING OBJECTIVE A

Note:
Inform the students of the enabling learning objective requirements.

	Action:
	Develop an analytical framework for applying critical thinking skills to the study of historical military operations.

	Conditions:
	Given student handouts for this lesson and any personal notes taken during the lesson.

	Standards:
	· Identifies the three levels of military operations.

· Lists the nine principles of war.

· Identifies offensive, defensive, retrograde, logistics, force projection, and Military Operations Other Than War (MOOTW) operations.


1.
Learning Step/Activity 1 - Communicate the three levels of military operations.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:15

Media: Viewgraphs, handouts D-1 through D-3 

Note:
All the terms, concepts, and principles presented in this ELO are consistent with Army doctrine, even if every word in each definition is not the exact same as that appearing in an Army Field Manual.

Note:
Show Viewgraph 6: Language of the Military Profession.


a.
Like most professions, the military has its own fundamental concepts and principles.  The overall purpose of this ELO is to introduce the cadet to some of those professional terms.  When mastered, they will help form the common language for professional discourse and a basis for analysis of military operations of the past, those of the present, and those to come in the future.

Note:
The 12 slides that follow, in combination with the Student Handouts D-1 through D-3, should be used to convey a general sense of the three levels of military operations and the context within which they occur.

Note:
Show Viewgraphs 7-18: War is…, Military History is…, Threads of Continuity, Levels of Military Operations, Strategic/Strategy, Operational/Operations, Tactical/Tactics, Military Operations (MOP), Combined Operation, Joint Task Force, National Military Strategy (Attrition/Exhaustion), National Military Strategy (Annihilation/Incapacitation).


b.
With regard to Viewgraph 14, Student Handout D-2 contains information that equates strategy to the conduct of the overall war, that equates operations to the conduct of the campaigns designed to achieve the goals and objectives established by strategy, and that equates tactics to the battles or lesser engagements that make up campaigns.  Strategy, operations, and tactics may be divided into still more subcategories, some of which blur the distinctions between the three but add greater depth of understanding to all three.  See Student Handout D-2 in particular for details.  Viewgraphs 17 and 18 define the two basic strategies that have characterized the American military experience since the colonial period.  These strategies do not represent and should not be confused for an official national military strategy.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


2.
Learning Step/Activity 2 - Communicate the principles of war.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:15

Media: Viewgraphs, handouts D-1 through D-3 

Note:
This Learning Step/Activity reviews the principles and posits the inclusion of a tenth one.

Note:
Show Viewgraph 19: Principles of War.


c.
Precommissioning TSP 155-H-0197, "Apply the Principles of War During Mission Planning," should already have been taught.  Now the principles only need to be reviewed.

Note:
Show Viewgraphs 20 and 21: "Friction" as 10th Principle of War and Friction in On War.


d.
Student Handout D-3 is a summary of the seminal work, On War, by the nineteenth century Prussian soldier and military theorist/philosopher Carl von Clausewitz.  The nine American principles of war pertain largely to achieving military success in an operational setting.  Left out is the fact that plans and operations have always been bedeviled by chance and uncertainty, which Clausewitz defined as friction, that is, the tendency of functioning or moving parts (including commanders, their plans, and military forces) not to work properly or not to work at all.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


3.
Learning Step/Activity 3 - Communicate offensive, defensive, retrograde, logistics, force projection, and MOOTW operations.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  1:00

Media: Viewgraphs, handouts D-1 through D-3 

Note:
Show Viewgraphs 22-40: Offense/Offensive, Defense/Defensive, Retrograde, Military Operations Other Than War (MOOTW), Logistics, Force Projection, Standard Terminology, Interior and Convergent Lines, Concentration On Battlefield, Concentration Before Battlefield, Distribution of Forces, Strategic and Tactical Flanks (two slides), Envelopment, Double Envelopment, Turning Movement, Flanking Position, Oblique Order, and Penetration.


e.
Viewgraphs 22-27 take the broad context and the principles provided above and give them more specific meaning with regard to the standard four categories--offensive, defensive, retrograde, and logistics--into which Army operations are subdivided.  Viewgraph 25 deals with MOOTW, which FM 3-0 defines and discusses the application of.  MOOTW, or "peace operations" as it is also called, has to do with the myriad of post-Cold War tasks, sometimes even involving combat, that the Army has found itself pre-occupied with in particular since the late 1980s.  Viewgraph 27 concerns force projection, which since the end of the Cold War and the repositioning of much of the Army to CONUS has involved getting Army forces overseas to areas of operation via military and commercial airlift and sealift.  Viewgraphs 28-40 provide some visual dimension to the terms, concepts, and principles contained in the previous slides in this Learning Step/Activity, and discussion of them may be found in Student Handouts D-1 through D-3.

Note:
The analytical framework above will be used in particular below in ELOs I, J, V, and W.

Note:
Conduct a check on learning and summarize the learning activity.

Note:
Conduct a check on learning and summarize the enabling learning objective.

Note:
Show Viewgraph 41: Check on Learning: Language of the Military Profession.

Note:
Determine if students have learned the material presented by soliciting student questions and explanations.  Ask the students questions such as those presented here, and correct any misunderstanding.

	

	


Check on
Q:  What is a definition of war?

Learning
A:  It is a conflict among well organized and led masses, with unknown resolve, each seeking to impose its will on the other.


Q:  What is military history?


A:  It is the record of all activities of all armed forces (including armies, navies, and air forces) in war and peace.


Q:  What is a definition of strategy?


A:  It is the level of war at which a nation or group of nations determines national or alliance security objectives and develops and uses national resources to accomplish those objectives.


Q:  What is a definition of operations?


A:  They involve the planning, conduct, and sustainment of campaigns designed to accomplish strategic goals within a specific theater of war.


Q:  What is a definition of tactics?


A: They are the specific techniques that smaller units use to win battles and engagements.


Q:  What is a combined operation?


A:  It is an operation conducted by forces of two or more allied nations acting together for the accomplishment of a single mission.


Q:  What is a joint task force?


A:  It is a force of assigned or attached elements of two or more services and constituted by appropriate authority for a specific or limited purpose or missions of short duration.


Q:  As defined by Carl von Clausewitz, what is friction?


A:  It is the force that makes the apparently easy so difficult, and it is the only concept that more or less corresponds to the factors that distinguish real war from war on paper.


Q:  What are Military Operations Other Than War (MOOTW)?


A:  They are the activities during peacetime and conflict that do not necessarily involve armed clashes between two organized forces.


Q:  What is force projection?


A:  It is the movement of military forces from the Continental US or a theater in response to requirements of war or MOOTW.

Note:
Solicit and answer the students' questions.  This is not a graded activity.

	

	


Note:
In each of the ELOs below (except I, J, V, W, and CC), the word slides are in effect an outline of the Doughty and Gruber text.  Therefore, the corresponding learning steps/activities of those ELOs will not contain a further reprise of the word slides or a further summary of the text.  Moreover, some of the ELOs below, except those noted above, contain many more word slides than others, which results from the varying length of the subject matter contained in the corresponding Doughty and Gruber chapters.  Thus the time given for accomplishing any learning step/activity is not hard and fast, but rather a reasonably accurate estimate, one that the instructor may revise.  As a result and because the Doughty and Gruber-based ELOs are locked into the typical college/university 90-minute class framework, instructors will need to pick and choose carefully from among the word slides for the longer chapters so that instructor-led class presentations do not run overtime.

B.
ENABLING LEARNING OBJECTIVE B

Note:
Inform the students of the enabling learning objective requirements.

	Action:
	Analyze Anglo-American warfare from 1607-1763 as the emergence of the people in arms.

	Conditions:
	Given any personal notes taken during the lesson.

	Standards:
	· Identifies the term "people in arms" and its application during this period.

· Interprets why and how warfare in British North America during the colonial period was so unique and violent by comparison to warfare in Europe at the same time.


1.
Learning Step/Activity 1 - Communicate the term "people in arms" and how it applied during this period.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:05

Media: Viewgraphs

Note:
Show Viewgraphs 42-43: Anglo American Warfare, 1607-1763: The Emergence of the People in Arms and Conquering a Wilderness: British Experience in North America.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


2.
Learning Step/Activity 2 - Communicate Anglo-American warfare during this period.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:20

Media: Viewgraphs

Note:
Show Viewgraphs 44-46: Anglo-Indian Warfare, Virginia, and Massachusetts.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


3.
Learning Step/Activity 3 - Communicate the colonial wars during this period.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:15

Media: Viewgraphs

Note:
Show Viewgraphs 47 and 48: Colonial War (two slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


4.
Learning Step/Activity 4 - Communicate the French and Indian War from 1756-1763.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:50

Media: Viewgraphs

Note:
Show Viewgraphs 49-61: French and Indian War (two slides); Britain in Control (two slides); Louisbourg; Ticonderoga (two slides); Quebec, 1759; The Montmorency, Jul 1759; Plains of Abraham, Sep 1759 (two slides); Conquest of Canada; and Results.

Note:
Conduct a check on learning and summarize the learning activity.

Note:
Conduct a check on learning and summarize the enabling learning objective.

Note:
Show Viewgraph 62: Check on Learning: Anglo American Warfare, 1607-1763: The Emergence of the People in Arms.

Note:
Determine if students have learned the material presented by soliciting student questions and explanations.  Ask the students questions such as those presented here, and correct any misunderstanding.

	

	


Check on
Q:  Against the wilderness, the native inhabitants, and other European rivals, what two words fairly characterize the British experience in North America from 1607-1763?

Learning
A:  Struggle and war.


Q:  What incident led colonial Virginians to secure their western frontier and extend the militia obligation?


A:  The Massacre of 1622.


Q:  Through what war did the colonists in Massachusetts break the back of Indian resistance in southeastern New England?


A:  King Philip's War of 1675-1678.


Q:  The colonial wars of the British in North America began against which European rival and in which decade?


A:  Against the French in the 1620s.


Q:  Which obscure Virginia militia officer's defeat at Ft. Necessity in 1754 triggered the French and Indian War?


A:  Lieutenant Colonel George Washington.


Q:  British Prime Minister William Pitt (the elder), beginning in 1756, set the stage for British victory in the French and Indian War by adopting which two policies?


A:  Using largely conventional European military methods and seeing the conquest of New France as beneficial to the interests of colonial Americans.


Q:  Which commander led British forces against Quebec in 1759?


A:  Sir James Wolfe.


Q:  After much frustration and time spent, where and when did Wolfe land troops and shortly after defeat the French in battle outside Quebec, leading to the fall of New France?


A:  Up the St. Lawrence River at Anse au Foulon, ever after called Wolfe's Cove, in September 1759.


Q:  What was one way the British army adjusted its organization and tactics to the wilderness warfare predominant in North America?


A:  By the more widespread use of light infantry.


Q:  What were some of the conditions in which the British found themselves after victory in the French and Indian War that led in time, ironically, to war with colonial Americans (and later France, as an American ally)?


A:  The British were heavily in debt; their relations with colonial Americans had soured during the French and Indian War; and the French were aching for revenge after the loss of New France.

Note:
Solicit and answer the students' questions.  This is not a graded activity.

	

	


C.
ENABLING LEARNING OBJECTIVE C

Note:
Inform the students of the enabling learning objective requirements.

	Action:
	Analyze the War of American Independence from 1775-1783 as the people at war.

	Conditions:
	Given any personal notes taken during the lesson.

	Standards:
	· Identifies the term "people at war" and its application during this period.

· Interprets why and how the War of American Independence was more modern than warfare in Europe at the same time.


1.
Learning Step/Activity 1 - Communicate the term "people at war" and how it applied during this period.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:05

Media: Viewgraphs

Note:
Show Viewgraphs 63-64: The War of American Independence, 1775-1783: The People at War and Revolutionary War Characterized.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


2.
Learning Step/Activity 2 - Communicate the beginnings of the militia's war.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:05

Media: Viewgraphs

Note:
Show Viewgraphs 65-67: Militia War: To Bunker Hill (two slides) and After Bunker Hill.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


3.
Learning Step/Activity 3 - Communicate the strategies for a revolutionary war.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:05

Media: Viewgraphs

Note:
Show Viewgraphs 68-70: Campaign of 1776, Battle of Long Island, and Manhattan to Trenton/Princeton.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


4.
Learning Step/Activity 4 - Communicate the Saratoga Campaign as a conventional interlude.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:30

Media: Viewgraphs

Note:
Show Viewgraphs 71-76: Saratoga Campaign, Burgoyne toward the Hudson, Freeman's Farm (two slides), Bemis Heights, and Burgoyne Surrenders.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


5.
Learning Step/Activity 5 - Communicate a revolution within a world war as relying on the people in arms.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:05

Media: Viewgraphs

Note:
Show Viewgraphs 77-79: Consequences of Saratoga, Valley Forge, and Monmouth & Stalemate.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


6.
Learning Step/Activity 6 - Communicate the revolution preserved as unconventional and conventional warfare in the South.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:40

Media: Viewgraphs

Note:
Show Viewgraphs 80-88: Charleston to King's Mountain (three slides), Cowpens to Guilford Courthouse (two slides), Yorktown: Conventional End (three slides), and Results.

Note:
Conduct a check on learning and summarize the learning activity.

Note:
Conduct a check on learning and summarize the enabling learning objective.

Note:
Show Viewgraph 89: Check on Learning: The War of American Independence, 1775-1783: The People at War.

Note:
Determine if students have learned the material presented by soliciting student questions and explanations.  Ask the students questions such as those presented here, and correct any misunderstanding.

	

	


Check on
Q:  In terms of deaths per capita, the War of American Independence ranks where among United States wars?

Learning
A:  Second overall.


Q:  What effect did the Battle of Breed's/Bunker's Hill have on the British will to fight?


A:  It made them wary of battle as a means.


Q:  What was the British "carrot and stick" strategy for the campaign of 1776?


A:  They would seek a combination of battlefield victory and the occupation of key places as a precursor to offering a negotiated settlement.


Q:  Which two battles in December 1776 and January 1777 reinvigorated the American cause and foiled the British hope for a negotiated settlement?


A:  The battles of Trenton and Princeton.


Q:  What was the intent of the British campaign of 1777?


A:  To isolate the perceived seat of rebellion in New England.


Q:  What battle in upstate New York in September and October 1777 led to the surrender of General John Burgoyne's British and Hessian army and to American diplomatic recognition from and a military alliance with France?


A:  The Battle of Saratoga.


Q:  What was the principal outcome of the winter of hardship suffered by Washington's army at Valley Force, Pennsylvania?


A:  Through the efforts of the Prussian Baron Frederich von Stueben, the Continental Army became proficient in the European art of linear warfare and would thereafter stand a better chance of fighting the British on even terms on the battlefield.


Q:  What was the intent of the British southern campaign of 1780-1781?


A:  To win over the "hearts and minds" of the people of the southern colonies, which the British supposed were more loyal because they had been founded last, particularly Georgia and the Carolinas.


Q:  Which American victory in January 1781 established a pattern for the conduct of battle involving American militia and Continentals?


A:  The Battle of Cowpens.


Q:  Which American and French victory in October 1781 featured joint and combined operations and a conventional, eighteenth-century siege?


A:  The Siege of Yorktown.

Note:
Solicit and answer the students' questions.  This is not a graded activity.

	

	


D.
ENABLING LEARNING OBJECTIVE D

Note:
Inform the students of the enabling learning objective requirements.

	Action:
	Analyze American military policy from 1783-1860 as the beginnings of professionalism.

	Conditions:
	Given any personal notes taken during the lesson.

	Standards:
	· Interprets why and how the experience of two major wars, numerous Indian conflicts, and many innovations in military technology and institutions began to professionalize the American military.


1.
Learning Step/Activity 1 - Communicate arming the new nation from 1783-1846.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:40

Media: Viewgraphs

Note:
Show Viewgraphs 90-105: American Military Policy, 1783-1860: The Beginnings of Professionalism; Arming the New Nation; Permanent Military Forces (four slides); Old World Frictions (two slides); War of 1812 (six slides); and Early Professionalization (two slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


2.
Learning Step/Activity 2 - Communicate the Mexican War.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:30

Media: Viewgraphs

Note:
Show Viewgraphs 106-110: Mexican War: Origins; Mexican War: Preparations; Taylor in Northern Mexico, 1846; Scott to Mexico City, 1847 (two slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


3.
Learning Step/Activity 3 - Communicate technological adaptation and strategic thought.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:20

Media: Viewgraphs

Note:
Show Viewgraphs 111-115: New Technologies (two slides), Smooth-bore to Rifled-musket, American Military Thought, and U.S. Military Overall.

Note:
Conduct a check on learning and summarize the learning activity.

Note:
Conduct a check on learning and summarize the enabling learning objective.

Note:
Show Viewgraph 116: Check on Learning: American Military Policy, 1783-1860: The Beginnings of Professionalism.

Note:
Determine if students have learned the material presented by soliciting student questions and explanations.  Ask the students questions such as those presented here, and correct any misunderstanding.

	

	


Check on
Q:  During the early years of the Republic, what were the three principal tasks of the admittedly ramshackle American military?

Learning
A:  Police the land and maritime frontiers, defend against invasion, and help maintain internal order.


Q:  What continuing problem for President James Madison prompted his reluctant June 1812 request to Congress for a declaration of war against Great Britain?


A:  British violation of American neutral rights by seizing U.S. ships on the high seas.


Q:  The Royal Navy attempted a form of economic warfare against the U.S. by establishing what along the American coast, selectively at first but more completely in time?


A:  A naval blockade to throttle American sea-going commerce.


Q:  What were the objectives of the coordinated, three-pronged British offensives of 1814?


A:  To seize the traditional northern invasion route along the lakes of upstate New York and the Hudson River, to seize the American capital at Washington, D.C., and to seize the commercially critical Mississippi River.


Q:  At which battle in the South in January 1815 did a motley American force under General Andrew Jackson defeat the British?


A:  The Battle of New Orleans.


Q:  What was the concept for maintaining the Army in war and peace derived in the 1820s by Secretary of War John C. Calhoun in response to the War of 1812?


A:  The "expansible army" composed of a cadre of long-service regulars augmented by militia called to federal service during wartime.


Q:  Which American general invaded Mexico from the north but was fought to a stalemate by Mexican forces after advancing only about one hundred miles?


A:  Zachary Taylor.


Q:  Which American general led one of the great campaigns in U.S. military history with his march from the east coast of Mexico at Vera Cruz to Mexico City, culminating in the capture of the latter place in September 1847?


A:  Winfield Scott.


Q:  What mid-nineteenth century steam-powered innovation in land transportation technology was to revolutionize logistics during the American Civil War?


A:  The railroad.


Q:  What two mid-nineteenth century innovations in the technology of shoulder arms transformed the battlefields of the Civil War into killing grounds like no one had ever seen?


A:  The percussion cap system of ignition and "minie' ball" ammunition.

Note:
Solicit and answer the students' questions.  This is not a graded activity.

	

	


E.
ENABLING LEARNING OBJECTIVE E

Note:
Inform the students of the enabling learning objective requirements.

	Action:
	Analyze the Civil War from 1861-1862 as the lethal face of battle.

	Conditions:
	Given any personal notes taken during the lesson.

	Standards:
	· Identifies the term "face of battle" and its application during this period.

· Interprets why and how the lethal face of battle did not bring quick and decisive results during the first year of the Civil War.


1.
Learning Step/Activity 1 - Communicate the term "face of battle" and how it applied during this period.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:05

Media: Viewgraphs

Note:
Show Viewgraphs 117-118: The Civil War, 1861-1862: The Lethal Face of Battle and Perception versus Reality.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


2.
Learning Step/Activity 2 - Communicate the strategic overview.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:15

Media: Viewgraphs

Note:
Show Viewgraphs 119-122: Roots of War, Strategic Overview: South (two slides), Strategic Overview: North.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


3.
Learning Step/Activity 3 - Communicate the war for the borderland.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:30

Media: Viewgraphs

Note:
Show Viewgraphs 123-129: Mobilization (two slides), Borderland War (two slides), First Bull Run (three slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


4.
Learning Step/Activity 4 - Communicate the cracking of the Confederate frontier.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:40

Media: Viewgraphs

Note:
Show Viewgraphs 130-140: Cracking the Confederate Coast, Cracking the Confederate Interior (five slides), Shiloh (four slides), and Results.

Note:
Conduct a check on learning and summarize the learning activity.

Note:
Conduct a check on learning and summarize the enabling learning objective.

Note:
Show Viewgraph 141: Check on Learning: The Civil War: 1861-1862: The Lethal Face of Battle.

Note:
Determine if students have learned the material presented by soliciting student questions and explanations.  Ask the students questions such as those presented here, and correct any misunderstanding.

	

	


Check on
Q:  Was the Civil War a total war?

Learning
A:  Yes, because both the Union and the Confederacy marshaled their entire resources and employed their full destructive energies.


Q:  Because the Confederacy lacked the resources (and perhaps the will) to conduct sustained offensive operations against the Union, what kind of offensive operations did the Davis administration conduct, best represented by the often slashing style of General Robert E. Lee?


A:  The offensive-defensive, or the active defense as it is sometimes called.


Q:  As the nation's largest expression to date of the "people in arms," about how many men did the Union and the Confederacy bring under arms during the Civil War?


A:  Circa three million, two million Yankees and one million Rebels.


Q:  Which three critical Border States had the Union secured by early 1862?


A:  Maryland, Kentucky, and Missouri.


Q:  What were the three major components of the North's grand strategy for the war as crafted by the aging General in Chief, Lieutenant General Winfield Scott?


A:  One, to blockade Confederate harbors and thus restrict the South's access to the sea and support from abroad; two, to seize the Mississippi River and split the Confederacy in two; and three, to largely wait for what remained of the under-supported South to collapse.


Q:  What was the militarily most significant aspect of the Battle of First Bull Run in July 1861?


A:  The reinforcement, via the railroad, of Confederate forces at Bull Run with those from the nearby Shenandoah Valley.


Q:  The seizure of which Louisiana city in spring 1862 began the process of seizing the Mississippi River from the Confederacy?


A:  New Orleans.


Q:  The seizure of which two forts early in 1862 cracked the Confederate frontier west of the Appalachian Mountains and opened a gateway to the Lower South?


A:  Fort Henry on the Tennessee River and Fort Donelson on the Cumberland River.


Q:  The capture of Forts Henry and Donelson brought to public notice which Union commander who would go on to figure large in the eventual defeat of the South?


A:  Ulysses S. Grant.


Q:  Which April 1862 battle in southwestern Tennessee resulted in more American casualties than all the nation's wars up to that point?


A:  The Battle of Shiloh.

Note:
Solicit and answer the students' questions.  This is not a graded activity.

	

	


F.
ENABLING LEARNING OBJECTIVE F

Note:
Inform the students of the enabling learning objective requirements.

	Action:
	Analyze the Civil War in 1862 as ending the limited war.

	Conditions:
	Given any personal notes taken during the lesson.

	Standards:
	· Identifies the term "limited war" and its application during this period.

· Identifies the term "total war" and its application during this period.

· Interprets why and how the North ended limited war against the Confederate military and adopted a more total war against Southern society.


1.
Learning Step/Activity 1 - Communicate the term "limited war" and how it applied during this period.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:05

Media: Viewgraphs

Note:
Show Viewgraphs 142-143: The Civil War, 1862: Ending the Limited War and "Single Grand Campaign."

Note:
Conduct a check on learning and summarize the learning activity.

	

	


2.
Learning Step/Activity 2 - Communicate the term "total war" and how it applied during this period.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:05

Media: Viewgraphs

Note:
Show Viewgraph 143: "Single Grand Campaign."

Note:
Conduct a check on learning and summarize the learning activity.

	

	


3.
Learning Step/Activity 3 - Communicate the "single grand campaign."


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:25

Media: Viewgraphs

Note:
Show Viewgraphs 144-150: Genesis of the Peninsula Campaign (two slides), Yorktown to Seven Pines (three slides), Jackson in the Valley (two slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


4.
Learning Step/Activity 4 - Communicate the failure of limited war.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:20

Media: Viewgraphs

Note:
Show Viewgraphs 151-156: The Seven Days (three slides), End of Conciliation, Toward Emancipation (two slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


5.
Learning Step/Activity 5 - Communicate Confederate counterstrokes.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:20

Media: Viewgraphs

Note:
Show Viewgraphs 157-162: Second Manassas, Antietam (three slides), Bragg's Kentucky Raid (two slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


6.
Learning Step/Activity 6 - Communicate the autumn stalemate.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:15

Media: Viewgraphs

Note:
Show Viewgraphs 163-167: Fredericksburg, Grant toward Vicksburg (I), Stone's River, Results (two slides).

Note:
Conduct a check on learning and summarize the learning activity.

Note:
Conduct a check on learning and summarize the enabling learning objective.

Note:
Show Viewgraph 168: Check on Learning: The Civil War, 1862: Ending the Limited War.

Note:
Determine if students have learned the material presented by soliciting student questions and explanations.  Ask the students questions such as those presented here, and correct any misunderstanding.

	

	


Check on
Q:  About when in 1862 did the limited-war quality of the Civil War end?

Learning
A:  Sometime during the summer and fall of that year, despite numerous battles stretching from Virginia to the Mississippi River (and beyond), neither the Union nor the Confederacy could decisively defeat the other, and thus the Lincoln administration opted for harsher measures and a more destructive war.


Q:  On the battlefield, was there one characteristic that tended to make the clash of arms indecisive?


A:  Yes, it was the power of the defense as expressed in the much increased range and accuracy of rifled small arms and artillery, and the resulting greater use of field fortifications to shelter the armies from those weapons.


Q:  In concept, what was Union General McClellan's design for his Virginia campaign of 1862?


A:  To descend the Chesapeake Bay with his army, land somewhere on Virginia's western shore, and march overland from there to capture the Confederate capital at Richmond.


Q:  What was the "duel of the ironclads" on March 9, 1862?


A:  The naval battle in the waters of Hampton Roads, Virginia, featuring principally the ironclads CSS Virginia and USS Monitor that marked the beginning of the end of navies based in wood and sail.


Q:  Which Confederate general conducted the classic Shenandoah Valley Campaign of 1862, which tied up 60,000 Federal troops in the protection of the Union capital at Washington and kept them from large-scale reinforcement of General McClellan during his attempt to capture Richmond?


A:  Stonewall Jackson.


Q:  Which series of battles before Richmond in the summer of 1862 witnessed the rise to battlefield command of Confederate General Robert E. Lee?


A:  The Seven Days.


Q:  Apart from battlefield reversals, what other manifestations were there of the North's failed practice of limited war by the end of 1862?


A:  The passage of the August 1861 and the July 1862 Confiscation Acts, which dealt with the Union's seizure of private property in the cause of the war, and the Federal army's similar policy as demonstrated by General Benjamin Butler's declaration of runaway slaves at Ft. Monroe, Virginia, as "contraband of war" and thus not subject to return to their masters.


Q:  After meeting with his cabinet in July 1862, following McClellan's failure in the Peninsula Campaign, what did President Lincoln resolve to do?


A:  To take his preliminary draft of an Emancipation Proclamation and issue it as an executive decision, using his constitutional war powers as justification, following a Union battlefield victory sufficient to do so.


Q:  Of the handful of battles during the late summer and early fall of 1862, what distinguished Antietam from the rest?


A:  With 26,000 total Union and Confederate casualties, it remains the bloodiest single day in U.S. history, but Federal General McClellan's battlefield "victory" there was sufficient for Lincoln to issue the preliminary Emancipation Proclamation before the end of September 1862.


Q:  When and how did the Confederacy reach its military high tide?


A:  In the fall of 1862 with the Confederate raids into Maryland and Kentucky, which culminated, respectively, in the Battles of Antietam and Perryville, after which Rebel armies seldom conducted operational level offensives.

Note:
Solicit and answer the students' questions.  This is not a graded activity.

	

	


G.
ENABLING LEARNING OBJECTIVE G

Note:
Inform the students of the enabling learning objective requirements.

	Action:
	Analyze the Civil War in 1863 as moving democracies toward total war.

	Conditions:
	Given any personal notes taken during the lesson.

	Standards:
	· Identifies the term "Austerlitz Chimera" and its application during this period.

· Interprets why and how 1863 saw the continued evolution of a total war that was beginning to break the back of Southern resistance.


1.
Learning Step/Activity 1 - Communicate the term "Austerlitz Chimera" and how it applied during this period.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:25

Media: Viewgraphs

Note:
Show Viewgraphs 169-177: The Civil War, 1863: Moving Democracies Toward War, Toward Total War, Quest for Decisive Battle (two slides), Chancellorsville (five slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


2.
Learning Step/Activity 2 - Communicate two societies at war.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:05

Media: Viewgraphs

Note:
Show Viewgraphs 178-182: Two Societies at War, Move to Conscription, War Economies, Wartime Resentments, Destructive War.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


3.
Learning Step/Activity 3 - Communicate Vicksburg and Gettysburg.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:35

Media: Viewgraphs

Note:
Show Viewgraphs 183-195: Vicksburg (five slides), Gettysburg (seven slides), Vicksburg and Gettysburg.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


4.
Learning Step/Activity 4 - Communicate the struggle for the gateway.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:25

Media: Viewgraphs

Note:
Show Viewgraphs 196-203: Prologue to Chickamauga (three slides), Chickamauga (two slides), Missionary Ridge (two slides), Results.

Note:
Conduct a check on learning and summarize the learning activity.

Note:
Conduct a check on learning and summarize the enabling learning objective.

Note:
Show Viewgraph 204: Check on Learning: The Civil War, 1863: Moving Democracies Toward Total War.

Note:
Determine if students have learned the material presented by soliciting student questions and explanations.  Ask the students questions such as those presented here, and correct any misunderstanding.

	

	


Check on
Q:  The elusive and ultimately futile search by Civil War commanders for decisive battle goes by what label?

Learning
A:  The "Austerlitz Chimera."


Q:  The May 1863 Battle of Chancellorsville resulted in the wounding and untimely death of which of Confederate General Robert E. Lee's principal lieutenants?


A:  General Stonewall Jackson.


Q:  How did President Lincoln's issuance of the Emancipation Proclamation on January 1, 1863 signal the end of the Federal conciliatory policy toward the rebellious South?


A:  Because beginning deliberately in that year the North conducted outright economic warfare against both the public and private resources of the Confederacy.


Q: Though Grant is remembered popularly as the "butcher" of Union operations in Viriginia in 1864 and 1865, during which 1863 campaign did he demonstrate a mastery of maneuver warfare?


A: The Vicksburg Campaign.


Q: How did General Grant's 1863 Vicksburg Campaign again demonstrate his talent for joint operations with the brown-water elements of the Union Navy?


A: With his Navy counterpart, Grant formulated a plan of campaign that called for the Navy's running the Confederate guns at Vicksburg and then ferrying Grant's army across the Mississippi River south of the city for an overland march to that place.


Q:  In response to the developing crisis at Vicksburg, what was the Confederate intent behind sending General Lee's army on a raid into Pennsylvania during the summer of 1863?


A: It was to win a decisive victory on Federal soil, achieve foreign recognition, and conclude a negotiated peace.


Q: On the first day of the Battle of Gettysburg, what was General Lee's vague and highly controversial order to one of his new corps commanders?


A: As daylight was fading, he instructed that corps commander to seize key terrain on the north end of the battlefield "if practicable," which that commander deemed not to be so and thus set the stage for the next two days of the largest and costliest battle ever fought in North America.


Q: "Pickett's Charge" on July 3, 1863 refers to what?


A: It refers to the inelegant massed artillery and massed infantry frontal assault by the Confederates on the final day of the Battle of Gettysburg.


Q: Of what importance was possession of Chattanooga, Tennessee, to the Union's prosecution of the war?


A: With Chattanooga in hand, the Federals would possess a railroad junction more strategically important than the river port of Vicksburg, Mississippi, and they would hold the gateway from which the Lower South could be dealt potentially fatal blows.


Q: What was relatively unique about the September 1863 Battle of Chickamauga?


A: It pitted against each other Confederate and Federal forces of nearly equal numerical strength.

Note:
Solicit and answer the students' questions.  This is not a graded activity.

	

	


H.
ENABLING LEARNING OBJECTIVE H

Note:
Inform the students of the enabling learning objective requirements.

	Action:
	Analyze the Civil War from 1864-1865 as a total war.

	Conditions:
	Given any personal notes taken during the lesson.

	Standards:
	· Interprets why and how the North's conduct of the war in its final year was the first appearance of the total war dynamic in the American experience.


1.
Learning Step/Activity 1 - Communicate the Virginia Campaign.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:35

Media: Viewgraphs

Note:
Show Viewgraphs 205-215: The Civil War, 1864-1865: Total War, Total War Blooms, Virginia Campaign (two slides), To Spotsylvania (two slides), Spotsylvania, To the James River (two slides), Siege of Petersburg (two slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


2.
Learning Step/Activity 2 - Communicate campaigning to Atlanta and beyond.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:20

Media: Viewgraphs

Note:
Show Viewgraphs 216-223: To Atlanta (three slides), Battles for Atlanta (three slides), Union Raids (two slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


3.
Learning Step/Activity 3 - Communicate the naval war from 1862-1865.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:15

Media: Viewgraphs

Note:
Show Viewgraphs 224-229: Naval War, 1862-1865 (two slides), The Blockade, Joint Operations and Riverine Warfare, Commerce Raiders, and Culminating Naval War.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


4.
Learning Step/Activity 4 - Communicate how the war ended.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:20

Media: Viewgraphs

Note:
Show Viewgraphs 230-238: War Ends, Franklin and Nashville (two slides), Confederate Collapse (two slides), War's Legacy (four slides).

Note:
Conduct a check on learning and summarize the learning activity.

Note:
Conduct a check on learning and summarize the enabling learning objective.

Note:
Show Viewgraph 239: Check on Learning: The Civil War, 1864-1865: Total War.

Note:
Determine if students have learned the material presented by soliciting student questions and explanations.  Ask the students questions such as those presented here, and correct any misunderstanding.

	

	


Check on
Q: What measures did Abraham Lincoln take in early 1864 to try to break the bloody stalemate into which the Civil War had fallen?

Learning
A: He appointed Ulysses S. Grant to the grade of lieutenant general, gave him command of the North's land war, and charged him with developing and executing a strategy to achieve the final defeat of the South.


Q: What was the essence of Grant's grand strategy of 1864?


A: That multiple Union armies from numerous locations would strike the Confederacy and its armies all at once in the spring and drive them to destruction.


Q: What was unique about the May 10, 1864 fighting around Spotsylvania Court House, Virginia?


A: Anticipating future events, Federal infantry, under the command of Colonel Emory Upton and using little artillery preparation and a dispersed infantry advance, temporarily broke the Confederate infantry's main line.


Q: Which city south of the Confederate capital at Richmond was the objective of Union General Grant's operations during the ten months from June 1864-April 1865?


A: Petersburg, Virginia.


Q: Which Federal general used maneuver and turning movements as his principal means of prying Confederate forces out of their fortified defensive lines in north Georgia during the 1864 Atlanta Campaign?


A: General William T. Sherman.


Q: What were the "Fabian tactics" that Confederate General Joe Johnston used during the Atlanta Campaign?


A: Named for a Roman dictator, they were essentially the strategy of evasion, designed to draw the opposing army deep into enemy territory and attack it there under presumably more favorable conditions.


Q: The fall of which Southern city on September 2, 1864 greatly boosted Union morale and aided President Abraham Lincoln's bid for reelection that year?


A: Atlanta, Georgia.


Q: What was the U.S. Navy's unprecedented and manifold task during the Civil War?


A: To control the open sea, blockade the Southern shoreline, transport Federal combat power, and fight for command of the inland waters of the Confederacy.


Q: During the last six months of the Civil War, what was the overall task of the Union Army?


A: To ravage the South, destroy anything of military value in the Confederacy, and convince the Rebels that defeat was inevitable.


Q: What was the significance of the Civil War to the history of warfare?


A: It displayed the ascendancy of the defense, demonstrated the indecisiveness of battle, and suggested the viability of the strategy of attrition/exhaustion over the strategy of annihilation/incapacitation.

Note:
Solicit and answer the students' questions.  This is not a graded activity.

	

	


I.
ENABLING LEARNING OBJECTIVE I

Note:
Inform the students of the enabling learning objective requirements.

Note:
Although Stackpole's work on Gettysburg is the referenced book below, instructors and students should feel free to exceed the standard by choosing any instructor-approved history of the campaign and battle of Gettysburg.  For example, Edwin B. Coddington's The Gettysburg Campaign: A Study in Command (New York, NY: Charles Scribner's Sons, 1968) is also acceptable.
	Action:
	Analyze Stackpole's book on the 1863 Battle of Gettysburg as an example of the operational art and the Army's leadership performance indicators, using the Book Review and Analysis Study Guide.

	Conditions:
	Given student handouts for this lesson and any personal notes taken during the lesson.

	Standards:
	· Identifies and reviews the study guide.

· Lists the five analytical categories incorporated into the study guide.

· Identifies the operational art and the Army's leadership performance indicators.

· Interprets why and how the Battle of Gettysburg exemplifies the operational art and the Army's leadership performance indicators.

· Produces a book review and analysis that meets one-hundred percent of criteria listed on the Book Review and Analysis Evaluation Checklist.


Note:
Because of the time needed to complete a book review and analysis, the work should be done out of class and only the results summarized in class.
Note:
Show Viewgraph 240: Military History and the Conduct of Battle.

1.
Learning Step/Activity 1 - Communicate the study guide, its methodology, and its concepts.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:10

Media: Viewgraphs, handout D-5

Note:
Show Viewgraph 241: What is Book Review and Analysis?


a.
Book Review and Analysis is a basic method for organizing the historical reading, analyzing, and writing activities of students.  The further intent is for them to produce a logical and coherent summary and critique of a battle and campaign that ties historical events to the operational art and the Army's leadership performance indicators.

Note:
Show Viewgraph 242: Book Review and Analysis Steps.


b.
The steps for conducting Book Review and Analysis are:

(1) Review the format instructions.

(2) Cover the first four "W" questions--who, what, when, and where--so that the resulting narrative provides the historical context for the campaign and battle, the actions of the armies and their leaders during the campaign and battle, and the historical results of the campaign and battle.

(3) Cover the final "W" question--why--so that the resulting narrative both chooses one historical leader and analyzes his actions in comparison to the Army's leadership performance indicators and provides a critique of the campaign and battle in comparison to selected elements of the operational art.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


2.
Learning Step/Activity 2 - Communicate the operational art and the Army's leadership performance indicators.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:10

Media: Viewgraph, Handouts D-1-4

Note:
Show Viewgraph 243: The Operational Art and the Army's Leadership Performance Indicators.


c.
In addition to the handouts listed above, more material with which to analyze the historical events covered in the book may come from ELO A above and from Precommissioning TSP 155-H-0197, "Apply the Principles of War During Mission Planning," which already should have been taught.  All of this material now only needs to be reviewed.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


3.
Learning Step/Activity 3 - Communicate the historical context for the campaign and battle of Gettysburg.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:10

Media: Viewgraph

Note:
Show Viewgraph 244: Historical Context for Gettysburg.


d.
As presented in Stackpole's book, the historical context for the battle and campaign of Gettysburg may be found in Chapters 1-9, pp. 1-108.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


4.
Learning Step/Activity 4 - Communicate the actions of the Union and Confederate armies and their leaders on the Gettysburg battlefield from July 1-3, 1863.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:30

Media: Viewgraph

Note:
Show Viewgraph 245: Actions of the Union and Confederate Armies and Leaders at Gettysburg.


e.
As presented in Stackpole's book, the actions of the Union and Confederate armies and their leaders at Gettysburg may be found in Chapters 10-20, pp. 109-305.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


5.
Learning Step/Activity 5 - Communicate the historical results of the campaign and battle of Gettysburg.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:10

Media: Viewgraph

Note:
Show Viewgraph 246: Historical Results of Gettysburg.


f.
As presented in Stackpole's book, the historical results of the battle and campaign of Gettysburg may be found in Chapter 21 and the Epilogue, pp. 306-327.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


6.
Learning Step/Activity 6 - Communicate the relationship between the campaign and battle of Gettysburg, the operational art, and the Army's leadership performance indicators.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:20

Media: Viewgraph

Note:
Show Viewgraph 247: Gettysburg, the Operational Art, and the Army's Leadership Performance Indicators.


g.
There are no necessarily hard-and-fast right or wrong answers to this portion of the exercise.  Students should demonstrate the ability to take historical data and analyze it logically and reasonably in light of the operational art and the Army's leadership performance indicators.  For example, in terms of the performance indicators, it would be historically correct and a proper use of the question--did your leader "prepare clear, concise operation orders"?--to maintain that General Robert E. Lee, commander of the Confederate Army of Northern Virginia during the Gettysburg campaign and battle did not clearly define his intent through the preparation of clear, concise operation orders.  Further, in terms of the operational art, it would be historically correct and a proper use of the principle of mass to maintain that the irresolute nature of the Confederate attack at Gettysburg on July 1 allowed the Union army to mass its forces south of the town on high ground, some of the most defensible terrain any army occupied during the entire American Civil War.  In the case of both examples above, students should provide specific details to further illustrate these assertions.

Note:
Conduct a check on learning and summarize the learning activity.

Note:
Conduct a check on learning and summarize the enabling learning objective.

Note:
Show Viewgraph 248: Check on Learning: Military History and the Conduct of Battle.

Note:
Determine if students have learned the material presented by soliciting student questions and explanations.  Ask the students questions such as those presented here, and correct any misunderstanding.

	

	


Check on
Q: What is Book Review and Analysis?

Learning
A: It is a basic method for organizing the historical reading, analyzing, and writing activities of students.


Q: What aspects of the book under review should the narrative covering the first four "Ws" detail?


A: The historical context for, the actions of the armies and their leaders during, and the historical results of the campaign and battle being studied.


Q: What are the two broad analytical frameworks for conducting book review analysis?


A: The operational art and the Army's leadership performance indicators.

Note:
Solicit and answer the students' questions.  This is not a graded activity.

	

	


J.
ENABLING LEARNING OBJECTIVE J

Note:
Inform the students of the enabling learning objective requirements.

Note:
Although Talonsoft's Gettysburg simulation is referenced below, instructors and students should feel free to choose any instructor-approved, PC-based Gettysburg simulation.  For example, Sid Meier's Gettysburg! (Redwood City, CA: Electronic Arts, 1997) is also acceptable.  In all cases, the book and simulation subjects (Gettysburg here) should be the same.  The intent is for the two approaches to the study of battle (i.e., through reading and simulating) to be complementary.
	Action:
	Conduct a computer simulation of a portion of the Battle of Gettysburg, using the PC-Based Military History Simulation Study Guide.

	Conditions:
	Given student handouts for this lesson and any personal notes taken during the lesson.

	Standards:
	· Identifies and reviews the study guide and the rules governing play of the simulation.

· Selects and runs a scenario covering a portion of the Battle of Gettysburg.

· Interprets the results of the simulation scenario in comparison to the historical results of the Battle of Gettysburg.

· Interprets the results of the simulation scenario in terms of the operational art.

· Produced an operationally based analysis that meets one-hundred percent of criteria listed on the PC-Based Military History Simulation Evaluation Checklist.


Note:
Because of the time needed to complete a computer simulation, the work should be done out of class and only the results summarized in class.
Note:
Show Viewgraph 249: Military History and PC-Based Simulations.

1.
Learning Step/Activity 1 - Communicate the study guide, its methodology, and its concepts, and the rules governing play of the simulation.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:10

Media: Viewgraphs, Handout D-6

Note:
Show Viewgraph 250: What is PC-Based Military History Simulation?


a.
PC-Based Military History Simulation is a basic method for bringing the power of the computer to the study of military history--battle in particular--to produce fresh insights.  Employing the computer as the most efficient means of achieving that end, the more specific instructional intent is threefold.  1) To achieve greater historical mindedness through the use of a historical case study, 2) To better understand decision-making by exercising a simple chain of command, and 3) To more fully develop terrain-sense as the result of working with time-distance and spatial influences on battlefield operations.  The further intent is for students to produce a logical and coherent analysis of the simulated results in terms of elements of the operational art of war.

Note:
Show Viewgraph 251: PC-Based Military History Simulation Steps.


b.
The steps for conducting a PC-based military history simulation that employs the Digital Simulation Methodology are:

(1) Review the three ways for conducting simulations (i.e., small group versus small group, head to head, or human versus the simulation's Artificial Intelligence) and the rules governing play of the simulation.

(2) Implement the Preliminary Study Phase by reading about the campaign or battle through a short selection from the relevant secondary historical literature on the subject.

(3) Implement the Simulation Study Phase by selecting and running a simulation scenario covered at least in part by the reading for the previous phase.

(4) Implement the Integration Phase by comparing the results of the simulation to the historical results and analyzing those same results in comparison to elements of the operational art.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


2.
Learning Step/Activity 2 - Communicate the selection and running of a scenario covering a portion of the Battle of Gettysburg.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:30

Media: Viewgraph, Handout D-7

Note:
Show Viewgraph 252: Selecting and Running a Gettysburg Scenario.

Note:
For the purpose of this TSP, Scenario 1, entitled "First Contact!", of the referenced Gettysburg simulation was chosen.  Another scenario may be substituted in its place.


c.
Student Handout D-7, "Overview of Rules, Routines Governing Play, Tactics and Teaching Points," summarizes the process of selecting and running a Gettysburg scenario.  In addition to the material contained in the handouts and rules for conducting the simulation scenario, students should essentially remember to move, shoot, and communicate, all three of which neatly summarize what they will do as actual small-unit commanders in a field setting.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


3.
Learning Step/Activity 3 - Communicate comparing the results of the simulation scenario to the historical results of the Battle of Gettysburg.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:20

Media: Viewgraph, Handout D-8

Note:
Show Viewgraph 253: Comparing Simulated and Historical Results.


d.
Student Handout D-8, "Gettysburg: The Battle and Assessment," summarizes the campaign and battle of Gettysburg well enough to compare the simulation scenario to the historical results.  While no military history simulation will turn out exactly like the historical event it portrays, well-designed simulations most often yield results similar or comparable to the historical ones, which is all that is necessary to serve as a basis for analysis.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


4.
Learning Step/Activity 4 - Communicate analyzing the simulation scenario results in terms of the operational art.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:30

Media: Viewgraph, Handouts D-1-3

Note:
Show Viewgraph 254: The Operational Art and Analyzing the Simulation Scenario.


e.
In addition to the handouts listed above, more material with which to analyze the simulation results may come from ELO A above and from Precommissioning TSP 155-H-0197, "Apply the Principles of War During Mission Planning," which should already have been taught.


f.
Finally, PC-based military history simulations should be used as an analytical tool with which to more completely comprehend the workings of the operational art of war.  Accordingly, there are no necessarily hard-and-fast right or wrong answers to this portion of the exercise.  Students should demonstrate the ability to take simulation results and analyze them logically and reasonably in light of the operational art.  For example, it would be a proper use of the principle of maneuver to discuss the course of Confederate play of the scenario in terms of moving to the south along Willoughby Run, using the woods and orchards along the stream as cover and concealment, and thus attacking the Union-held objective hexes from a favorable direction.  At the very least, the Confederate player should demonstrate an offensive approach to conducting the scenario but not to the point of mounting a costly frontal assault straight down the Chambersburg Pike.  As in the example above, students should always provide specific details to buttress their analytical assertions.

Note:
Conduct a check on learning and summarize the learning activity.

Note:
Conduct a check on learning and summarize the enabling learning objective.

Note:
Show Viewgraph 255: Check on Learning: Military History and PC-Based Simulations.

Note:
Determine if students have learned the material presented by soliciting student questions and explanations.  Ask the students questions such as those presented here, and correct any misunderstanding.

	

	


Check on
Q: What is PC-Based Military History Simulation?

Learning
A: It is a basic method for organizing the simulation and related analytical activities of students.


Q: What are the three phases that make up the Digital Simulation Methodology?


A: Preliminary Study Phase, Simulation Study Phase, and Integration Phase.


Q: What is the broad analytical framework for analyzing the results of military history simulations?


A: The various elements of the operational art.

Note:
Solicit and answer the students' questions.  This is not a graded activity.

	

	


K.
ENABLING LEARNING OBJECTIVE K

Note:
Inform the students of the enabling learning objective requirements.

	Action:
	Analyze making war more lethal from 1871-1914.

	Conditions:
	Given any personal notes taken during the lesson.

	Standards:
	· Interprets why and how the small and regional wars and the many technological innovations from 1871-1914 made war less likely to render a decision at a tolerable cost and in a reasonable amount of time.


1.
Learning Step/Activity 1 - Communicate the new technologies, institutions, and ideas.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:40

Media: Viewgraphs

Note:
Show Viewgraphs 256-266: Making War More Lethal, 1871-1914, Era of Change, New Technologies (four slides), New Institutions (two slides), New Ideas (three slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


2.
Learning Step/Activity 2 - Communicate mixing the old and the new in small and regional wars before 1914.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:50

Media: Viewgraphs

Note:
Show Viewgraphs 267-282: Small Wars Before 1914, Spanish-American War (seven slides), Boer War (two slides), Russo-Japanese War (five slides), Results.

Note:
Conduct a check on learning and summarize the learning activity.

Note:
Conduct a check on learning and summarize the enabling learning objective.

Note:
Show Viewgraph 283: Check on Learning: Making War More Lethal, 1871-1914.

Note:
Determine if students have learned the material presented by soliciting student questions and explanations.  Ask the students questions such as those presented here, and correct any misunderstanding.

	

	


Check on
Q: What did the great leap in lethality and effectiveness of weapons from 1871-1914 suggest for future warfare?

Learning
A: That now present was the possibility of an endless cycle of attrition, one that might not stop short of utter exhaustion of resources and will by all parties to a conflict.


Q: What late nineteenth century innovation in military technology gave a few soldiers the firepower and accuracy of hundreds of soldiers?


A: The machine gun.


Q: What was the first American-made bolt-action, magazine-fed rifle for general issue for soldiers?


A: The Model 1903 Springfield Rifle.


Q: During the U.S. military reforms of the late nineteenth and early twentieth centuries, which school was founded at Ft. Leavenworth, Kansas, in 1881?


A: The School of Application for Infantry and Cavalry.


Q: Which U.S. Navy Captain was the world's principal naval theorist of the late nineteenth and early twentieth centuries?


A: Captain Alfred Thayer Mahan.


Q: Despite its initial unpreparedness, at which July 1898 battles in Cuba did the U.S. Army perform courageously and capture key terrain that forced the surrender of the city of Santiago and its harbor that sheltered the Spanish fleet in Cuba?


A: The Battles of Kettle Hill and San Juan Ridge.


Q: What happened to the Spanish fleet in Santiago Harbor after the fall of the city in July 1898?


A: It sortied and was destroyed in Santiago Bay by U.S. naval forces under the command of Admiral William T. Sampson.


Q: What conflict grew from the Spanish-American War and lasted from 1899-1902?


A: The Philippine Insurrection, which resulted when Filipino insurgents rose in rebellion against the U.S. as the new colonial power after the ouster of the Spanish.


Q: U.S. unpreparedness for war in 1898, particularly that of the Army, led principally to which military reform after the Spanish-American War?


A: The creation of a War Department general staff similar to that of the German army.


Q: What profound changes in warfare reasonably well demonstrated by the Spanish-American War, the Boer War, and the Russo-Japanese War did Europeans in particular not recognize?


A: That innovations in the technology of machine guns and artillery were already compelling armies to disperse on the battlefield and fortify or face unparalleled casualties in future total wars.

Note:
Solicit and answer the students' questions.  This is not a graded activity.

	

	


L.
ENABLING LEARNING OBJECTIVE L

Note:
Inform the students of the enabling learning objective requirements.

	Action:
	Analyze the beginning of the Great War in 1914 as indecisive.

	Conditions:
	Given any personal notes taken during the lesson.

	Standards:
	· Interprets why and how the opening battles and campaigns of World War I did not produce the anticipated quick and tolerable decision.


1.
Learning Step/Activity 1 - Communicate the planning for a short, decisive war.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:30

Media: Viewgraphs

Note:
Show Viewgraphs 284-290: The Great War: And Indecisive Beginning, The Context, German War Plans (three slides), Other War Plans (two slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


2.
Learning Step/Activity 2 - Communicate the Western Front from August-September 1914 as a failure of conception and execution.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:40

Media: Viewgraphs

Note:
Show Viewgraphs 291-301: Western Front, 1914, Opening Battles in West, French Offensive, Battle of Mons, German Advance, French Response, Miracle on the Marne (three slides), Race to the Sea (two slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


3.
Learning Step/Activity 3 - Communicate stabilizing the Eastern Front from August-December 1914.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:20

Media: Viewgraphs

Note:
Show Viewgraphs 302-307: Eastern Front, 1914, Tannenberg (three slides), Galicia and Poland, Results.

Note:
Conduct a check on learning and summarize the learning activity.

Note:
Conduct a check on learning and summarize the enabling learning objective.

Note:
Show Viewgraph 308: Check on Learning: The Great War: An Indecisive Beginning.

Note:
Determine if students have learned the material presented by soliciting student questions and explanations.  Ask the students questions such as those presented here, and correct any misunderstanding.

	

	


Check on
Q: What did European nations expect from the war that broke out in 1914?

Learning
A: That it would be short, glorious, and end in a tolerable decision.


Q: What three new weapons in particular came into use during the Great War and helped shape the conflict?


A: The airplane, submarine, and tank.


Q: What was the so-called Schlieffen Plan?


A: It was the German war plan, originated in 1906 and named for the chief of the German General Staff, Count Alfred von Schlieffen.  In short, it called for a fixing attack along the Franco-German border while a much stronger turning movement passed through the Low Countries and broke French will to resist through a savage attack from the north.


Q: What was Plan XVII?


A: It was the French war plan that called for dual offensive drives from eastern France and into neighboring Germany.


Q: According to pre-war plans, what was to be the role of a British Expeditionary Force (BEF) in France in the event of war?


A: A BEF was to cross the English Channel and operate on the left of French forces, being sure to maintain a viable line of communication with the British Isles.


Q: As experience during the opening months of the Great War would indicate, what changes to the Schlieffen Plan weakened it?


A: In 1906, the same year as the original formulation of the plan, a new Chief of Staff, General Helmuth von Moltke (The Younger), weakened the right (the turning movement) and strengthened the left (the fixing attack).


Q: By early fall 1914 what had the German effort to encircle Paris from the west and force the French Army into Kesselschlacht (battle of encirclement) resolved itself into?


A: The weakened German turning movement had failed to capture Paris.  French and British forces themselves had gone over to the offensive and brought the entire German offensive to a standstill.  Attempting unsuccessfully to outflank one another in the direction of the English Channel, the contending armies had dug in from the Swiss Alps all the way across northern France to nearly the English Channel.  Thus the opening campaign in the west ended in stalemate and would soon yield to a war of attrition.


Q: Name and describe the principal army during the Great War's opening months on the eastern front?


A: The soon-to-be 12-million-man Russian army, which was often poorly led and trained, especially for combined arms operations featuring close infantry-artillery cooperation.


Q: Which two German commanders, in the of summer 1914 in the Masurian Lakes region of East Prussia, subjected the Russian army to a double envelopment in the vicinity of Tannenberg?


A: Generals Paul von Hindenburg and Erich Ludendorff, who would remain a highly competent duo for the rest of the Great War.


Q: How did the total war dynamic reappear starting around the end of 1914?


A: The total war dynamic (the total or near total mobilization of a society's personnel and materiel resources in the prosecution of a war) reappeared when Europe's armies both west and east were not able to bring the war to decision quickly and at tolerable cost.  As a result, Europe as a whole faced the prospect of a long and costly war requiring complete economic mobilization to sustain the conflict.

Note:
Solicit and answer the students' questions.  This is not a graded activity.

	

	


M.
ENABLING LEARNING OBJECTIVE M

Note:
Inform the students of the enabling learning objective requirements.

	Action:
	Analyze the attempt to end the stalemate in the Great War from 1914-1916.

	Conditions:
	Given any personal notes taken during the lesson.

	Standards:
	· Interprets why and how the bloodletting of this period, especially the 1916 battles of attrition, failed to produce victory for any belligerent at a tolerable cost.


1.
Learning Step/Activity 1 - Communicate adjusting to the unexpected and searching for alternatives from 1914-1915.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:50

Media: Viewgraphs

Note:
Show Viewgraphs 309-327: Attempting to End the Stalemate, 1914-1916, Context, Search for Alternatives, Tactical and Strategic Alternatives (six slides), The Trenches (two slides), Peripheral Operations (four slides), Eastern Front, Gorlice-Tarnow Breakthrough (three slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


2.
Learning Step/Activity 2 - Communicate the battles of attrition in 1916.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:25

Media: Viewgraphs

Note:
Show Viewgraphs 328-337: 1916 Battles of Attrition, Battle of Verdun (four slides), Battle of the Somme (three slides), Brusilov Offensive (two slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


3.
Learning Step/Activity 3 - Communicate the tactical and technological innovations.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:15

Media: Viewgraphs

Note:
Show Viewgraphs 338-341: Tactical Innovations, Technological Innovations (two slides), Results.

Note:
Conduct a check on learning and summarize the learning activity.

Note:
Conduct a check on learning and summarize the enabling learning objective.

Note:
Show Viewgraph 342: Check on Learning: Attempting to End the Stalemate, 1914-1916.

Note:
Determine if students have learned the material presented by soliciting student questions and explanations.  Ask the students questions such as those presented here, and correct any misunderstanding.

	

	


Check on
Q: For all the European belligerents to the Great War, what was the intent of the 1916 battles of attrition?

Learning
A: The consuming Napoleonic-style vision was to penetrate the enemy's trenches and fight the war's decisive maneuver battle on open terrain in the enemy's rear area.


Q: After its first and indecisive use at Ypres in April 1915, what were the problems for the rest of the war with the use of poison gas?


A: The vagaries of wind and weather, as well as the fear of reprisal, limited its use.  As time passed, simulated gases were used as battlefield obscurants.


Q: After the failed attempts at battlefield decision in 1915, what was the effect of massive firepower on the trench systems of the Western Front in particular?


A: There the trench systems, which began as multiple, neat lines of earthworks connected by zig-zag communications trenches, evolved into rough lines of self-contained but mutually supporting strong points organized for flexible or elastic defense.


Q: Of all the Great War's peripheral operations in the Middle East, which one best typified their inability to produce decisive results and why?


A: The 1915 amphibious landing at Gallipoli, in Turkey, in which the Allies suffered from inexperience in amphibious operations, water shortages, poor fire support, misused communications, and confused commanders.


Q: In which 1915 offensive did the Germans attempt to cripple the Russians' offensive capability?


A: At Gorlice-Tarnow.


Q: In their opting for a battle of attrition in 1916 along the Western Front, what was the Germans' intent?


A: It was to single the French out for a massive attack, weaken them in the process, and thus force them to the breaking point that would lead to their withdrawal from the war.


Q: In the vicinity of which city in eastern France did the Germans focus their 1916 attempt at achieving decision through a battle of attrition?


A: Verdun.


Q: What was the Battle of the Somme in the summer and fall of 1916?


A: It was the offensive roughly concurrent with Verdun, in which the British and French attempted unsuccessfully to break through the German lines in the vicinity of the Allied left and fight a Napoleonic-style decisive battle in open terrain.


Q: What was the overall result of the 1916 battles of attrition?


A: They caused resource shortages for all the belligerents and virtually ended the possibility of a "purely military" victory for Germany in particular.


Q: Of all the Great War's belligerents, the British thought of the most creative potential use for the airplane.  What was that use?


A: The British went well beyond the common usage of the airplane for reconnaissance and counter-reconnaissance.  They envisioned it for long-range, "strategic" bombing of an enemy's "vital centers," such as the civilian population, industries, and lines of communication.  British ideas about strategic bombing became the core of the postwar air power ethos.

Note:
Solicit and answer the students' questions.  This is not a graded activity.

	

	


N.
ENABLING LEARNING OBJECTIVE N

Note:
Inform the students of the enabling learning objective requirements.

	Action:
	Analyze 1917 as the year of desperation and anticipation.

	Conditions:
	Given any personal notes taken during the lesson.

	Standards:
	· Interprets why and how 1917 witnessed the failure of the offensive for the Allies and ended with all hopes pinned on the arrival of the Americans and the use of the tank.


1.
Learning Step/Activity 1 - Communicate unrestricted submarine warfare.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:20

Media: Viewgraphs

Note:
Show Viewgraphs 343-349: 1917: The Year of Desperation and Anticipation, Unrestricted Sub Warfare (six slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


2.
Learning Step/Activity 2 - Communicate the disastrous Allied offensives of 1917.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:35

Media: Viewgraphs

Note:
Show Viewgraphs 350-360: Allied 1917 Offensives (three slides), Nivelle Offensive (four slides), Messines and Passchendaele (three slides), Russia Collapsing.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


3.
Learning Step/Activity 3 - Communicate creating the American Expeditionary Force.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:20

Media: Viewgraphs

Note:
Show Viewgraphs 361-367: Creating the AEF (two slides), Transporting AEF to Europe, Issue of Amalgamation, Americans Enter the Trenches (two slides), Air Service of the AEF.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


4.
Learning Step/Activity 4 - Communicate the final Allied offensives of 1917 at Cambrai.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:15

Media: Viewgraphs

Note:
Show Viewgraphs 368-373: Cambrai (four slides), Results (two slides).

Note:
Conduct a check on learning and summarize the learning activity.

Note:
Conduct a check on learning and summarize the enabling learning objective.

Note:
Show Viewgraph 374: Check on Learning: 1917: The Year of Desperation and Anticipation.

Note:
Determine if students have learned the material presented by soliciting student questions and explanations.  Ask the students questions such as those presented here, and correct any misunderstanding.

	

	


Check on
Q: After years of virtual stalemate in the naval war between the Germans and the British, what decision did Germany make in January 1917?

Learning
A: Germany notified the United States that it would soon resume unrestricted submarine warfare in the Atlantic in an attempt to defeat Britain in short order before the U.S. could enter the war and potentially tip the balance of forces in favor of the Allies.


Q: What was the effect on U.S.-German relations of Germany's resumption of unrestricted submarine warfare in early 1917?


A: It led to the sinking of U.S. merchant ships over the next several months, the arming of U.S. merchantmen on orders from President Woodrow Wilson, and Wilson's successful effort to get a Congressional declaration of war against Germany on April 6, 1917.


Q: As part of the Allies resumption of the offensive in the spring of 1917, what was the effect of the French Nivelle Offensive?


A: Under the leadership of General Robert Nivelle, the French squandered surprise in the Champagne sector with days-long artillery preparation, attacked en masse toward dug-in German positions protected by machine guns, and lost heavily in terms of manpower.  As a result, the French army mutinied, and the new commander, General Henri Pétain, took until late summer to restore the army's fighting spirit and go back over to the limited offensive.


Q: What was the intent of the British 1917 offensives at Messines and Passchendaele?


A: The first was to occupy German forces while the French resolved their army mutiny of that year, and the second was to seize the German submarine bases along the Belgian coast from which the naval effort to defeat Great Britain that year had been launched.  The first offensive was a limited success, but the second, which was a spectacular failure, the British halted in early December.


Q: How did the Russians exit the war in 1917-1918?


A: Tsar Nicholas II's regime fell to revolution in March 1917.  The succeeding government tried to rekindle the war but suffered disastrous losses in ill-considered offensives.  The Russian communist Bolsheviks seized power in November 1917 and sued for peace with the Germans.  The resulting Treaty of Brest Litovsk in March 1918 withdrew the now-communist Russia from the Great War.


Q: Once the U.S. became an declared belligerent in the Great War, what was responsible for slowing the mobilization task of expanding, equipping, training, and transporting the Army to the Western Front?


A: It was principally the delays in the manufacture and delivery of weapons and equipment.


Q: Who was the officer most responsible for adopting the convoy system for the U.S. Navy and thus dropping shipping losses in the Atlantic by eighty percent by the end of 1917?


A: Admiral William S. Sims, U.S. naval commander in European waters.


Q: What was the issue of amalgamation?


A: It was the insistence on the part of the British and French that U.S. units be amalgamated directly into their armies upon arrival at the Western Front.  General John J. Pershing, American Expeditionary Force commander, successfully fought that development, and U.S. units by and large did not enter the trenches until starting in the fall of 1917, when the first of them were properly trained and ready to do so.


Q: What was the importance of the November 1917 Battle of Cambrai?


A: It was the failed British offensive in which they used tanks, infantry, and aircraft in what would later be styled as a combined arms attack on the German Hindenburg Line.  Though unsuccessful, the offensive provided the dim outline for what would later be the combination of ground and air forces so characteristic of the restoration of mobility to the battlefield typified by World War II.


Q: How did 1917 widen the license of war even more than the Great War up to that time had already widened it?


A: That year witnessed the extensive us of submarines, which often resulted in the deaths of otherwise innocent passengers on vessels carrying war supplies, and much theorizing about the potential of long-range, strategic bombardment to win wars of the future by avoiding a repetition of the Western Front through the bombing cities, industries, and civilians and thus quickly bringing governments to the surrender table to stop the slaughter of innocents.

Note:
Solicit and answer the students' questions.  This is not a graded activity.

	

	


O.
ENABLING LEARNING OBJECTIVE O

Note:
Inform the students of the enabling learning objective requirements.

	Action:
	Analyze the effort break the hold of the trenches in 1918.

	Conditions:
	Given any personal notes taken during the lesson.

	Standards:
	· Identifies the term "nation in arms" and its application during this period.

· Interprets why and how American participation in World War I was critical to halting and reversing the German gamble for victory in 1918.


1.
Learning Step/Activity 1 - Communicate the term "nation in arms" and how it applied during this period.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:05

Media: Viewgraph

Note:
Show Viewgraph 375: Breaking the Hold of the Trenches, 1918.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


2.
Learning Step/Activity 2 - Communicate infiltration tactics and the failure of the German offensives from March-July 1918.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:35

Media: Viewgraphs

Note:
Show Viewgraphs 376-389: Context (two slides), Infiltration Tactics (four slides), Spring Offensive (two slides), Allied Unity of Command (two slides), Germans Continue Offensive (two slides), Americans Enter Battle (two slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


3.
Learning Step/Activity 3 - Communicate overwhelming the Germans with men and machines.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:35

Media: Viewgraphs

Note:
Show Viewgraphs 390-402: Overwhelming the Germans (three slides), St. Mihiel Salient (three slides), Meuse-Argonne (five slides), Final Allied Offensives (two slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


4.
Learning Step/Activity 4 - Communicate the significance of World War I.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:15

Media: Viewgraphs

Note:
Show Viewgraphs 403-405: The Great War (three slides).

Note:
Conduct a check on learning and summarize the learning activity.

Note:
Conduct a check on learning and summarize the enabling learning objective.

Note:
Show Viewgraph 406: Check on Learning: Breaking the Hold of the Trenches, 1918.

Note:
Determine if students have learned the material presented by soliciting student questions and explanations.  Ask the students questions such as those presented here, and correct any misunderstanding.

	

	


Check on
Q: What were the "infiltration tactics" with which the Germans planned to win the Great War in the 1918 spring offensives?

Learning
A: After years of bloody stalemate on the Western Front, the Germans rewrote their offensive tactical doctrine and published it in January 1918 in The Attack in Position Warfare.  This combined arms doctrine featured close infantry-artillery coordination through short but intense artillery preparation followed quickly by an infantry advance that bypassed centers of resistance, pushed forward as far and fast as possible, used reinforcements to neutralize bypassed strong points, and drew on reserves to reinforce successes while not attacking unbroken enemy defenses.


Q: What caused the Allies to establish a Supreme War Council in the fall of 1917, and how did they first use it in the spring of 1918?


A: The collapse of Russia and the near defeat of Italy in 1917 brought the Allies together at last to form the council.  The French, as the largest contributors to the Allied war effort, directed the council in the person of General Ferdinand Foch, who was to provide "strategic direction of military operations" in particular for the French, British, and Americans.  The council provided a semblance of Allied unity of command in the crisis created by the German 1918 spring offensives.


Q: For American participation in combat in the Great War, what is the significance of the German Third Offensive of 1918?


A: During this offensive, U.S. forces first entered combat as reserves and fought well at Chateau Thierry and Belleau Wood.


Q: In addition to American manpower, what else provided by the U.S. likely kept Britain and France from being defeated in 1918?


A: American moral and materiel support.


Q: In fighting along the Marne River during the German Fifth Offensive of 1918, which American unit earned the nickname, "Rock of the Marne"?


A: The U.S. Army's Third Infantry Division.


Q: After the German offensives sputtered out in the summer of 1918, how did the Allies defeat Germany?


A: By adopting the offensive themselves and grinding the German army down through months of sheer attrition-based warfare.


Q: During September 1918 which American officer achieved the largest concentration of aircraft during the Great War to assist a ground offensive?


A: Colonel Billy Mitchell, the AEF senior aviation officer.


Q: Which American officer brilliantly planned and executed the redeployment and reorientation of the U.S. First Army to participate in the Allies' Meuse-Argonne Offensive?


A: Colonel George C. Marshall, Jr.


Q: By the signing of the November 1918 Armistice ending the Great War, how many Americans had participated in combat on the Western Front?


A: Over 850,000.


Q: How did the Great War exhibit a seemingly endless cycle of attrition?


A: Despite the belligerents' application of immense resources and technology, the war could not produce a military decision at a tolerable cost as witnessed by the conflict's 28.5 million total military casualties.  Total war, first evident in the American experience during the Civil War, was thus carried to new extremes of human suffering, with only the possibility that such innovations as British combined arms methods demonstrated at Cambrai and German infiltration tactics would break that cycle on future battlefields.

Note:
Solicit and answer the students' questions.  This is not a graded activity.

	

	


P.
ENABLING LEARNING OBJECTIVE P

Note:
Inform the students of the enabling learning objective requirements.

	Action:
	Analyze Germany's triumph early in World War II as constituting the restoration of mobility to war.

	Conditions:
	Given any personal notes taken during the lesson.

	Standards:
	· Interprets why and how the German triumphs of 1939-1940 not only restored mobility to the battlefield but also seemed to restore the concept of decision at a tolerable cost.


1.
Learning Step/Activity 1 - Communicate the military developments between the wars.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:35

Media: Viewgraphs

Note:
Show Viewgraphs 407-421: Germany Triumphant: Restoring Mobility to War, Context (two slides), Ground War, 1918-1939 (eight slides), Interwar Developments (four slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


2.
Learning Step/Activity 2 - Communicate the outbreak of World War II.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:05

Media: Viewgraphs

Note:
Show Viewgraphs 422-423: Outbreak of World War II (two slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


3.
Learning Step/Activity 3 - Communicate the invasion of Poland.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:10

Media: Viewgraphs

Note:
Show Viewgraphs 424-427: Poland (four slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


4.
Learning Step/Activity 3 - Communicate the Scandinavian Campaign.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:10

Media: Viewgraphs

Note:
Show Viewgraphs 428-431: Scandinavian Campaign (four slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


5.
Learning Step/Activity 5 - Communicate the French Campaign.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:30

Media: Viewgraphs

Note:
Show Viewgraphs 432-441: French Campaign (nine slides), Results.

Note:
Conduct a check on learning and summarize the learning activity.

Note:
Conduct a check on learning and summarize the enabling learning objective.

Note:
Show Viewgraph 442: Check on Learning: Germany Triumphant: Restoring Mobility to War.

Note:
Determine if students have learned the material presented by soliciting student questions and explanations.  Ask the students questions such as those presented here, and correct any misunderstanding.

	

	


Check on
Q: As represented in the 1924 publication, Truppenführung, what were the main points of the German army's interwar small-unit leadership doctrine?

Learning
A: Distilled from tactical and operational insights from the Great War, they were for the preparation of decentralized, mission-oriented orders; for commanders to take the initiative, without direct orders to do so; for the use of combined arms tactics; and for troop leading from the "front."


Q: What characterized Soviet land warfare developments during the interwar years?


A: The Soviets vacillated between fielding an armored force incorporating the latest technology and ideas regarding mechanized warfare, and fielding a traditional army based on mass conscription.


Q: How well prepared were U.S. Army officers for service in World War II?


A: Despite the institutional penury of the Army during the 1920s and '30s, Army schooling and professional development had prepared them well intellectually, through the in-depth study of strategy and logistics in theory and fact, to lead the nation's coming citizen army.


Q: What change in intellectual direction occurred during the 1930s in the U.S. Army Air Corps?


A: The Air Corps Tactical School (ACTS) abandoned the precondition of first winning control of the air before engaging in long-range, "strategic" bombing.  Instead, ACTS embraced a more British-like concept of strategic bombing, one that focused operations on the quick destruction of presumably fragile industrial economies as the surest way of bringing an enemy to the surrender table before ground operations became stalemated and bloody on the model of the Great War's Western Front.


Q: What was German success in defeating Poland in 1939 founded on?


A: It was founded solidly on coherent, modern doctrine; speed, exploitation, and combined arms; and decentralized command and control.


Q: What was the German operational intent in attacking Norway in 1940?


A: It was to use the Norwegian coastline as a base from which to conduct anti-shipping operations in the North Atlantic by German submarines (U-boats).


Q: What was the German operational intent in invading the Low Countries in 1940?


A: It was to bypass the French Maginot Line, which lay along the Franco-German border, and with an armored/mechanized to thrust through the difficult terrain of the Ardennes Forest and reach the flatlands of western Belgium, where a decisive maneuver battle could be fought against the French and British.


Q: What virtually assured French collapse in June 1940?


A: The arrival of seven German armored divisions at the English Channel, thus cutting off the entire Allied left wing from resupply or reinforcement and holding open the possibility of destroying it in place in the field.


Q: What was Operation "Dynamo"?


A: The operation by which the British won temporary control of the air over the French Channel port of Dunkirk, thus allowing the evacuation to Britain of nearly the entire British Expeditionary Force and thousands of French soldiers, altogether numbering 340,000 troops who would fight another day.


Q: Despite its readily apparent strengths, what were some of the undeniable weaknesses of the German army following its victories of 1939-1940?


A: Much of its logistics were still horse-drawn, and it remained a hybrid of motorized, mechanized, and Great War-style infantry forces.

Note:
Solicit and answer the students' questions.  This is not a graded activity.

	

	


Q.
ENABLING LEARNING OBJECTIVE Q

Note:
Inform the students of the enabling learning objective requirements.

	Action:
	Analyze the arrest of Germany's triumph as constituting the limits of expansion.

	Conditions:
	Given any personal notes taken during the lesson.

	Standards:
	· Interprets why and how Germany's inability to win the war in 1941 ended with the beginning of a global war pitting much of the world against the Third Reich.


1.
Learning Step/Activity 1 - Communicate the Battle of Britain.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:30

Media: Viewgraphs

Note:
Show Viewgraphs 443-453: Germany Arrested: The Limits of Expansion, Context, Battle of Britain (nine slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


2.
Learning Step/Activity 2 - Communicate the war in the Mediterranean from 1940-1942.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:10

Media: Viewgraphs

Note:
Show Viewgraphs 454-459: Mediterranean War, Italian Collapse, Germans Arrive in the Mediterranean (two slides), Fall of Crete (two slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


3.
Learning Step/Activity 3 - Communicate operations in Libya and Egypt from 1941-1942.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:10

Media: Viewgraphs

Note:
Show Viewgraphs 460-464: Libya and Egypt, 1941-1942, Rommel on the Defensive (two slides), Rommel Counterattacks (two slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


4.
Learning Step/Activity 4 - Communicate Operation "Barbarossa."


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:40

Media: Viewgraphs

Note:
Show Viewgraphs 465-478: Operation Barbarossa, Planning (four slides), Opening of Barbarossa (two slides), German Difficulties (three slides), Battle of Moscow (two slides), Soviet Counterattack (three slides), Results.

Note:
Conduct a check on learning and summarize the learning activity.

Note:
Conduct a check on learning and summarize the enabling learning objective.

Note:
Show Viewgraph 479: Check on Learning: Germany Arrested: The Limits of Expansion.

Note:
Determine if students have learned the material presented by soliciting student questions and explanations.  Ask the students questions such as those presented here, and correct any misunderstanding.

	

	


Check on
Q: What was the German plan for defeating Britain in 1941?

Learning
A: Operation "Sea Lion," which was to be a joint-service, amphibious landing on the English coast, was to be paired with an air offensive to gain air superiority and destroy British industrial capacity.


Q: What did the Germans' defeat (their first of the war) in the skies over Britain in 1941 signal to the world?


A: That the Germans were not omnipotent.


Q: The Blitz, the German nighttime terror bombing of British cities, proved what?


A: That modern economies were resilient; the air weapon was unwieldy and inaccurate; air power was not a quick, cheap, and easy solution to the dilemma of indecisive war; and the air weapon was extremely expensive in terms of aircrews, aircraft, and industrial resources.


Q: The May 1941 German airborne, air, and naval operation against which Mediterranean island proved to be the inspiration for developing U.S. and British airborne doctrine and equipment?


A: Crete.


Q: To counter the leadership, doctrinal, and tactical skills of the Germans in North Africa, what two advantages did the British possess?


A: The German high-grade cipher transmissions, called Ultra, which Polish cryptanalysts had broken and delivered to the British, and more air power in the North African theater of operations than the Germans had.


Q: What potential advantages in the June 1941 invasion of the Soviet Union did the Germans squander?


A: The Germans entered the USSR as conquerors, not liberators, brining slavery to the Slavs and extermination to the Jews.  German behavior made the average Soviet citizen defend even Stalin's malevolent regime.


Q: What planning misconceptions undermined the grand German three-pronged invasion of the Soviet Union?


A: The Germans established no clear priority among their strategic objectives, and in general they planned only for rapid Soviet collapse.  In time the Germans admitted that they had "underestimated the colossus of Russia."


Q: How did German logistics fail them in Russia in 1941?


A: In at least two ways: the largely horse-drawn logistical apparatus could not keep pace with the rapid advances of the German motorized and mechanized units, and stiff Soviet resistance consumed men and materiel so quickly that the Germans could not accumulate reinforcements or stockpile supplies.


Q: If the culminating point of an offensive is defined as the point past which the strength, will, and initiative to continue are lost, then where did the Germans reach their culminating point in the Soviet Union in 1941?


A: Before the Soviet capital at Moscow in December 1941, where the Red Army, prepared to fight in winter conditions, counterattacked in temperatures around -25 degrees Fahrenheit and drove the Germans back.


Q: Name the two fatal strategic errors committed by German dictator Adolf Hitler in December 1941?


A: He declared war on the U.S. after the Japanese bombed Pearl Harbor, which had the effect of linking existing conflicts in East Asia and Europe and thus creating a global war in which Germany was regarded as the world's greatest danger, and he ordered the German army to stand firm and surrender no ground in Russia, no matter the circumstances or conditions.

Note:
Solicit and answer the students' questions.  This is not a graded activity.

	

	


R.
ENABLING LEARNING OBJECTIVE R

Note:
Inform the students of the enabling learning objective requirements.

	Action:
	Analyze operations in the Atlantic and Pacific as constituting the production and projection of military power.

	Conditions:
	Given any personal notes taken during the lesson.

	Standards:
	· Interprets why and how the war for the U.S. and Great Britain entailed great battles for control of the air and sea before Germany and Japan could be defeated.


1.
Learning Step/Activity 1 - Communicate the Pacific War from 1941-1942.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:35

Media: Viewgraphs

Note:
Show Viewgraphs 480-496: The Atlantic and the Pacific: Producing and Projecting Military Power, Context, Origins of Pacific War (two slides), Strategy and Plans (three slides), Japan Triumphant (three slides), Japan Checked (four slides), Counteroffensive (three slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


2.
Learning Step/Activity 2 - Communicate the mobilizing and projecting of military power.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:15

Media: Viewgraphs

Note:
Show Viewgraphs 497-503: Mobilizing and Projecting Military Power (seven slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


3.
Learning Step/Activity 3 - Communicate the European war at sea from 1939-1945.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:15

Media: Viewgraphs

Note:
Show Viewgraphs 504-510: European War at Sea, First Sea Battles (two slides), Intelligence Intervenes, German High Point, Allied Victory (two slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


4.
Learning Step/Activity 4 - Communicate the air war from 1940-1943.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:25

Media: Viewgraphs

Note:
Show Viewgraphs 511-521: Air War Opening Moves (three slides), British Air in Full Stride (two slides), U.S. Air in Full Stride (three slides), Luftwaffe (two slides), Results.

Note:
Conduct a check on learning and summarize the learning activity.

Note:
Conduct a check on learning and summarize the enabling learning objective.

Note:
Show Viewgraph 522: Check on Learning: The Atlantic and the Pacific: Producing and Projecting Military Power.

Note:
Determine if students have learned the material presented by soliciting student questions and explanations.  Ask the students questions such as those presented here, and correct any misunderstanding.

	

	


Check on
Q: What major strategic intent did U.S. war plan "Rainbow 5" express with regard to operations in the Pacific?

Learning
A: That the Axis threat worldwide was too great for the U.S. to sustain an overall offensive strategy both East and West.  As a result, the Pacific theater of operations would initially convert to defensive operations while the U.S. and its allies dealt with the German threat, which they regarded as the most dangerous.


Q: Despite great success at the tactical level, what negative operational and strategic outcomes did the Japanese realize as the result of their attack on U.S. military forces and facilities at Pearl Harbor, Hawaii, on December 7, 1941?


A: Operationally, the Japanese did not complete the job at Pearl Harbor, especially because U.S. aircraft carriers were at sea at the time.  Strategically, the attack brought the U.S. actively and openly into war with the Japanese in the Pacific.


Q: After outright Japanese victory in the Philippines and initial success in Papua, New Guinea, what three U.S. military successes in 1942 marked the passing of the initiative in the Pacific to the Allies?


A: Naval victories at the Coral Sea in May and Midway in June and the eventual joint-service victory on Guadalcanal Island starting in August.


Q: In going over to the offensive in the Pacific, beginning at Guadalcanal, what were the three stages of the advance against the Japanese stronghold at Rabaul, New Britain, formulated by the U.S. Joint Chiefs of Staff?


A: An amphibious landing in the southern Solomon Islands at Guadalcanal followed by an advance north through that archipelago, an advance along the northern coast of New Guinea, and the convergence of the above two operations for the attack on Rabaul itself.


Q: Although U.S. grand strategy called for the defeat of Germany first, why did military resources early in the war go primarily to the Pacific?


A: Beyond the simple geographic fact that the Japanese in their numerous and far-flung Pacific strongholds were more geographically accessible, the American public's outcry for revenge in the Pacific was compelling to President Franklin D. Roosevelt.


Q: Though U.S. mobilization began in the late 1930s, well before Pearl Harbor, when did it peak and what was it never able to produce enough of?


A: It peaked in 1943-1944 but was unable to produce enough landing craft for amphibious operations in both the European and Pacific theaters of operation.


Q: The textbook claims that the European war at sea was the most crucial campaign of World War II, but why?


A: Failure to wrest control of the Atlantic from Germany's U-boats would have meant no Second Front in Europe, no air campaign against the Third Reich, few supplies for the hard-pressed Soviets, and the British might well have sued for peace.


Q: How did the Allies win the Battle of the Atlantic by mid-1943?


A: By using escort vessels, radar, and Ultra intelligence data to guide convoys of merchant ships through the disputed shipping channels of the North Atlantic.


Q: When and why did the Americans and British opt for a "combined bomber offensive"?


A: Starting during the winter of 1942-1943, the U.S. and Great Britain opted for a relentless round-the-clock aerial assault on Germany's industry and population.  Conducting heretofore separate and uncoordinated campaigns, the RAF and the USAAF had been unable to achieve the pre-war air power vision of quickly bringing the war to decision alone through aerial bombardment.


Q: How did the European air campaign through 1943 attrit the German Luftwaffe?


A: Despite their inability alone to produce war-winning results, air operations throughout the European theater of operations steadily and considerably eroded the Luftwaffe's strength.  In 1942 operations in the Mediterranean and the USSR quickly consumed men and machines just as the Allies' aerial bombing campaign conducted from England was gathering force.  Also, the summer air battles of 1943 further consumed sixty-four percent of the Luftwaffe's force structure.  By late summer 1943, the Allies had won air superiority in the skies over Europe, which was an indispensable precondition for launching the cross-Channel invasion to open the Second Front.

Note:
Solicit and answer the students' questions.  This is not a graded activity.

	

	


S.
ENABLING LEARNING OBJECTIVE S

Note:
Inform the students of the enabling learning objective requirements.

	Action:
	Analyze operations on the Eastern and Mediterranean fronts from 1942-1944 as constituting winning battles of men and machines.

	Conditions:
	Given any personal notes taken during the lesson.

	Standards:
	· Interprets why and how overwhelming Allied strength produced repeated military disasters for Germany along the eastern and southern frontiers of the Reich.


1.
Learning Step/Activity 1 - Communicate operations to Stalingrad.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:15

Media: Viewgraphs

Note:
Show Viewgraphs 523-528: The Eastern and Mediterranean Fronts: Winning Battles of Men and Machines, Context, To Stalingrad (four slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


2.
Learning Step/Activity 2 - Communicate defeat in the East from November 1942-October 1943.


Method of instruction: CO  

Instructor to student ratio is: 1:25

Time of instruction  0:25

Media: Viewgraphs

Note:
Show Viewgraphs 529-537: Disaster at Stalingrad (three slides), Germans Recover, Battle of Kursk, July 1943 (three slides), Soviets Counterattack (two slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


3.
Learning Step/Activity 3 - Communicate operations in the Mediterranean from 1942-1943.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:35

Media: Viewgraphs

Note:
Show Viewgraphs 538-549: El Alamein (two slides), Operation "Torch" (five slides), Sicily and Italy (five slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


4.
Learning Step/Activity 4 - Communicate operations in the East in 1944.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:15

Media: Viewgraphs

Note:
Show Viewgraphs 550-555: Wehrmacht Disasters, Operation Bagration (three slides), Balkan Collapse, Results.

Note:
Conduct a check on learning and summarize the learning activity.

Note:
Conduct a check on learning and summarize the enabling learning objective.

Note:
Show Viewgraph 556: Check on Learning: The Eastern and Mediterranean Fronts: Winning Battles of Men and Machines.

Note:
Determine if students have learned the material presented by soliciting student questions and explanations.  Ask the students questions such as those presented here, and correct any misunderstanding.

	

	


Check on
Q: What unexpected difficulties did the Germans discover as the 1942 offensive by Army Group South rolled into the streets of Stalingrad?

Learning
A: That these Military Operations in Urbanized Terrain (MOUT), to use the current U.S. Army term, deprived the Germans of the tactical flexibility and mobility that were hallmarks of the Wehrmacht.  Further, the close combat and hand-to-hand fighting that characterized MOUT played unexpectedly well to the stoicism and determination of the average Soviet citizen turned Red Army soldier.


Q: What became of the July 1943 German Operation Citadel to reduce the Red Army forces in the Kursk salient?


A: It resulted in the largest tank battle ever (at least until 1973), and as the Germans struggled through the deep Soviet fortification zone, the operation became a rolling battle of attrition that consumed the last of the Wehrmacht's armored reserves in Russia.


Q: What was British General Bernard L. Montgomery's simple but effective plan for pushing the Germans back across North Africa and away from Egypt and the Suez Canal?


A: It was to rely on firepower and numerical superiority in the close combat "dog fight" (as the British called it) to force the Germans back toward Tunisia and deal their Field Marshal Erwin Rommel his first real defeat.


Q: By about mid-1942, what had come of the Allied debate for opening the Second Front in Europe?


A: Beginning in strategic conversations between the British and Americans shortly before Pearl Harbor, it had resulted in a decision to invade continental Europe on an emergency basis in 1942 if the Soviets appeared about the collapse.  Otherwise, it had come to no firm decision on when to invade Europe proper and deliberately seek the defeat of the Third Reich.  The U.S. Army's leadership preferred to conduct the invasion in 1943, but Soviet pressure to do something sooner to help Russia fight Germany led to President Roosevelt's decision to invade North Africa in the fall of 1942 to co-opt Vichy France into the Allied coalition.


Q: Where, when, and to what end did U.S. Army forces first fight the Wehrmacht?


A: At Kasserine Pass in Tunisia in February 1943.  The Army's II Corps did not fare well initially there, but German disunity of command in part led to the eventual halting of the Wehrmacht's offensive into western Tunisia.  Despite initial failure at Kasserine, the Army used the experience to learn from and improve upon its battlefield performance.


Q: How did the final blueprint for Allied strategy in Europe emerge from the Trident (Washington) and Teheran (Iran) conferences of 1943?


A: At Trident, the U.S. convinced the British to limit Mediterranean operations to the forces already there, and the Anglo-Americans agreed to begin planning for a May 1944 cross-Channel invasion to open the long awaited Second Front.  At Teheran in November, the Big Three--Roosevelt, Churchill, and Stalin--agreed to a spring 1944 cross-Channel invasion and an Anglo-American invasion of southern France, in conjunction with which the Soviets would launch a major offensive on the Eastern Front.


Q: What were operations "Husky" and "Avalanche"?


A: The former was the July 1943 Anglo-American invasion of Sicily, the largest amphibious assault of World War II, and the latter was the November 1943 Anglo-American landing on the west coast of Italy at Salerno.


Q: After initial success in southern Italy, what became of the Allied offensive through Italy and toward the heartland of Europe?


A: It bogged down in the difficult terrain of Italy, especially in the Apennine Mountains running the length of the peninsula and on the narrow coastal plains on either side, and came to resemble a Great War-like bloody stalemate.


Q: What major Soviet offensive was to be in conjunction with the Anglo-Americans conducting the cross-Channel invasion?


A: Operation Bagration, in which the Germans' Army Group Center was to be singled out for destruction in the vicinity of the Pripet Marshes in western Soviet Union.


Q: As the Red Army pushed into Eastern Europe in the summer of 1944, what became of the local peoples?


A: The Poles rose in revolt in their capital at Warsaw in July, which promptly led to the Red Army halting in place while the Germans systematically quelled the revolt and destroyed the city.  The Russians were in no mood to support a nationalist uprising in Poland and were content to let the Germans do their dirty work for them.  The Romanians and Bulgarians withdrew from the Axis in August.  The Germans began generally to withdraw from Eastern Europe by fall, while the Soviets drove relentlessly for the Hungarian capital at Budapest.

Note:
Solicit and answer the students' questions.  This is not a graded activity.

	

	


T.
ENABLING LEARNING OBJECTIVE T

Note:
Inform the students of the enabling learning objective requirements.

	Action:
	Analyze victory in Europe as constituting the application of brute force in the air and on the ground.

	Conditions:
	Given any personal notes taken during the lesson.

	Standards:
	· Interprets why and how the Allies demonstrated considerable and increasing skill in combined arms warfare and joint and coalition operations during the last year and a half of the war in Europe.


1.
Learning Step/Activity 1 - Communicate the air war in 1944.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:20

Media: Viewgraphs

Note:
Show Viewgraphs 557-563: Victory in Europe: Brute Force in the Air and on the Ground, Context, AAF Defeats Luftwaffe (two slides), Supporting the Invasion, Petroleum Industry Offensive (two slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


2.
Learning Step/Activity 2 - Communicate the campaign in the West in 1944.


Method of instruction: CO  

Instructor to student ratio is: 1:25

Time of instruction  0:45

Media: Viewgraphs

Note:
Show Viewgraphs 564-582: Italy, 1944 (three slides), Northern France (four slides), Normandy (four slides), The Breakout (three slides), Toward the Rhine (five slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


3.
Learning Step/Activity 3 - Communicate the collapse of Germany.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:25

Media: Viewgraphs

Note:
Show Viewgraphs 583-593: Air Contribution (two slides), Battle of the Bulge (four slides), Collapse in the East (two slides), Collapse in the West (two slides), Results.

Note:
Conduct a check on learning and summarize the learning activity.

Note:
Conduct a check on learning and summarize the enabling learning objective.

Note:
Show Viewgraph 594: Check on Learning: Victory in Europe: Brute Force in the Air and on the Ground.

Note:
Determine if students have learned the material presented by soliciting student questions and explanations.  Ask the students questions such as those presented here, and correct any misunderstanding.

	

	


Check on
Q: What was the effect of the Allied air campaign on the German Luftwaffe by mid-spring 1944?

Learning
A: German pilot strength by June 1944 had been attrited ninety-nine percent over where it stood the previous January.  Moreover, Allied air supremacy was so complete that the Luftwaffe could not train new pilots, and the Wehrmacht could not train forces or maintain the OPTEMPO on all the fighting fronts.


Q: Drawing on lessons from the failed Canadian raid on the French coast at Dieppe in 1942, what were some of the fundamental concepts on which planning for Operation Overlord was built?


A: That there would have to be a massive buildup of manpower in the U.S. and Great Britain; that the invasion of the French coast would require a powerful landing force; that a French port could not be captured early on in the operation; and that air superiority must be maintained over the invasion area.


Q: Approved in November 1943, what was the initial design for Operation Overlord?


A: That the immediate goal on D-Day was to get the maximum number of troops and equipment ashore on a total of five invasion beaches before the Germans could counterattack, and that the logistical planning rested on the expectation of a slow advance inland once the Allied invasion force was ashore.


Q: Who was in overall command of Operation Overlord, and as such what position did he hold?


A: General of the Army Dwight D. Eisenhower, who was designated Supreme Commander, Allied Expeditionary Force.


Q: How did Field Marshal Erwin Rommel skillfully organize the German beach defenses in the Normandy region of France?


A: He had them placed just below the surface of the water at high tide, which forced the Allies to land when low tide coincided with dawn so that they could see and avoid the defenses.  The effect was to place the first wave of the invasion force in the open in daylight in the face of prepared German positions defended by troops with automatic weapons.


Q: As the Allies were breaking out of the Normandy beachhead, what golden opportunity did they loose at Falaise and Argentan in mid-August 1944?


A: After the Germans counterattacked at Mortain in early August to try to contain the breakout, the Allies had a fleeting chance to cut off and destroy those counterattacking forces but could not close the Falaise-Argentan gap in time to prevent the Germans from escaping.  Still, the Germans lost 60,000 troops and left behind much of their equipment in the pocket.


Q: What was the September 1944 Allied Operation Market Garden, and why did it fail?


A: General Eisenhower resolved the great Anglo-American debate about whether to choose a broad-front or narrow-front drive across northern France and into Germany by supporting British Field Marshal Montgomery's airborne-armored single thrust into Holland in September.  Allied intent was to cross the Lower Rhine at Arnhem and then drive quickly across the flat terrain of northern Germany toward the Nazi capital at Berlin, capture it, and thus bring the war in Europe to an end.  The operation failed for a variety of reasons.  Two of the most important were that the Germans had been given too much time, which they used to rest and refit units in the very area where Market Garden was to take place, and Allied plans fell into German hands soon after the start of the operation.


Q: What was the intent of the German counter-offensive in the Ardenne Forest starting in mid-December 1944?


A: It was to capture the Belgian port of Antwerp and thus disrupt Allied logistics and the pace of the Allied advance.


Q: During the Soviet offensive into Germany proper in the spring of 1945, how many German civilians died?


A: Three million, which the Soviets regarded as repayment in kind for the innumerable "crimes against humanity" of the German occupation of the USSR.


Q: Why did the Americans, British, and French not capture Berlin instead of leaving it to the Russians?


A: During the Yalta (Russia) Conference of February 1945, the western Allies agreed to place Berlin in the Soviet sphere of soon-to-be occupied Germany and to stop their advance into Germany at the Elbe River, well short of Berlin.

Note:
Solicit and answer the students' questions.  This is not a graded activity.

	

	


U.
ENABLING LEARNING OBJECTIVE U

Note:
Inform the students of the enabling learning objective requirements.

	Action:
	Analyze victory in the Pacific as constituting the application of naval, amphibious, and air war on the operational level.

	Conditions:
	Given any personal notes taken during the lesson.

	Standards:
	· Interprets why and how geographic accessibility and revenge motivated the U.S. to commit unexpectedly large military forces to the Pacific to defeat the Japanese.


1.
Learning Step/Activity 1 - Communicate operations in the South Pacific from August 1942-December 1943.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:20

Media: Viewgraphs

Note:
Show Viewgraphs 595-607: Victory in the Pacific: Naval and Amphibious War on the Operational Level, Context, South Pacific, Guadalcanal (three slides), Papua, Operation "Cartwheel" (two slides), Air Power (two slides), Amphibious Campaign (two slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


2.
Learning Step/Activity 2 - Communicate the submarine campaign.


Method of instruction: CO  

Instructor to student ratio is: 1:25

Time of instruction  0:05

Media: Viewgraphs

Note:
Show Viewgraphs 608-610: Submarine Campaign (three slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


3.
Learning Step/Activity 3 - Communicate the advance across the Pacific from November 1943-February 1944.


Method of instruction: CO  

Instructor to student ratio is: 1:25

Time of instruction  0:10

Media: Viewgraphs

Note:
Show Viewgraphs 611-617: Central Pacific (two slides), Sea Power, Tarawa (two slides), Kwajalein and Eniwetok (two slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


4.
Learning Step/Activity 4 - Communicate continuing the two drives across the Pacific from 1944-1945.


Method of instruction: CO  

Instructor to student ratio is: 1:25

Time of instruction  0:10

Media: Viewgraphs

Note:
Show Viewgraphs 618-625: MacArthur's Advance (three slides), Saipan (three slides), Philippine Sea (two slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


5.
Learning Step/Activity 5 - Communicate the invasion of the Philippines.


Method of instruction: CO  

Instructor to student ratio is: 1:25

Time of instruction  0:20

Media: Viewgraphs

Note:
Show Viewgraphs 626-635: Philippines Invasion (two slides), Leyte (five slides), Luzon (three slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


6.
Learning Step/Activity 6 - Communicate the final Pacific campaigns.


Method of instruction: CO  

Instructor to student ratio is: 1:25

Time of instruction  0:20

Media: Viewgraphs

Note:
Show Viewgraphs 636-648: Final Campaigns (six slides), Strategic Bombing (seven slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


7.
Learning Step/Activity 7 - Communicate the significance of World War II.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:05

Media: Viewgraphs

Note:
Show Viewgraphs 649-653: World War II (five slides).

Note:
Conduct a check on learning and summarize the learning activity.

Note:
Conduct a check on learning and summarize the enabling learning objective.

Note:
Show Viewgraph 654: Check on Learning: Victory in the Pacific: Naval and Amphibious War on the Operational Level.

Note:
Determine if students have learned the material presented by soliciting student questions and explanations.  Ask the students questions such as those presented here, and correct any misunderstanding.

	

	


Check on
Q: What was the model for operations in the Pacific provided by Operation Cartwheel, the two-pronged offensive to isolate the Japanese stronghold at Rabaul?

Learning
A: To use air superiority to shield a movement forward; to hit the Japanese at weak points; to seize existing airfields and ports; and to leap forward again from acquired bases.


Q: What fatal mistake did the Japanese make in protecting their merchant and tanker fleets?


A: By not having more than two eight-destroyer "fleets" to protect their cargo ships, the Japanese exposed thousands of critical logistical vessels to the ravages of U.S. submarines, which by war's end had sunk half of Japan's merchant fleet and two-thirds of its tanker fleet.


Q: What outline for Pacific operations resulted from the May 1943 Trident Conference?


A: The Allied Combined Chiefs of Staff decided to maintain pressure on the Japanese by conducting overall operations in the Pacific in three phases.  Together, the phases were aimed at cutting the Japanese off from raw materials in southeast Asia, launching a strategic bombing campaign against Japan, and invading Japan itself to break its military power.


Q: What November 1943 amphibious invasion of a central Pacific atoll resulted in the largest casualty toll in U.S. Marine Corps history?


A: The atoll of Tarawa.


Q: What strategic advantage did the June-July 1944 invasion and capture of the island of Saipan in the Marianas give to the U.S.?


A: Saipan was only 1,000 miles from the Japanese Home Islands and large enough to base the new B-29 Superfortress long-range, four-engine bombers.  From Saipan, B-29s were within range to begin long-planned-for strategic bombing campaign of the Home Islands.


Q: What was the largest campaign in the Pacific war?


A: The January-February 1945 amphibious invasion and capture of Luzon, the largest island in the Philippine archipelago.  Just in terms of U.S. Army ground combat forces, the operation required ten divisions and five regimental combat teams.


Q: What was the staggering human cost for the April-June 1945 seizure of the island of Okinawa, one of the Ryukyu Islands just south of the Japanese Home Islands?


A: Broken down: 70,000 Japanese military casualties, 80,000 Japanese civilian deaths, and 65,631 U.S. ground and naval casualties, for a combined total of more than 215,000!


Q: What was the logic employed by U.S. planners and President Harry S. Truman in deciding to drop the atomic bombs on the Japanese?


A: Considering mounting losses as the Pacific war neared Japan, with Okinawa standing out as the best example, U.S. planners predicted that American casualties alone in invading the Home Islands would be around 700,000.  With that in mind and with the atomic bomb in hand as a weapon as of July 1945, President Truman decided that the best way to bring the war to the quickest end and stop the bloodshed was to drop the bomb.  The controversy resulting from that decision remains to today and gives no sign of ever going away.


Q: What were the Japanese casualty totals from the U.S. dropping the two atomic bombs on August 6 and 9, 1945, and why did Japan not immediately surrender?


A: At Hiroshima on the sixth, 90,000 people died in a flash.  At Nagasaki three days later, another 35,000 died instantly.  Still, Japanese leadership was divided over whether to surrender or fight on to the last.  Emperor Hirohito broke with tradition, intervened directly, and decided on surrender, so long as he could retain his ceremonial role in Japanese life.  The Allies agreed to those terms.


Q: What was the most unique non-technical aspect of World War II?


A: It was the unparalleled death and destruction of civilians and property.  A civilian's chances of dying in World War II were equal to those of anyone in uniform.  The license of war had never been wider.  War in reality had come to match war in imagination.

Note:
Solicit and answer the students' questions.  This is not a graded activity.

	

	


V.
ENABLING LEARNING OBJECTIVE V

Note:
Inform the students of the enabling learning objective requirements.

Note:
Although Toland's work on the Bulge is the referenced book below, instructors and students should feel free to exceed the standard by choosing any instructor-approved history of the campaign and battle of the Bulge.  For example, Charles B. MacDonald's A Time For Trumpets: The Untold Story of the Battle of the Bulge (New York, NY: William Morrow and Company, 1984) is also acceptable.
	Action:
	Analyze Toland's book on the 1944-1945 Battle of the Bulge as an example of the operational art and the Army's leadership performance indicators, using the Book Review and Analysis Study Guide.

	Conditions:
	Given student handouts for this lesson and any personal notes taken during the lesson.

	Standards:
	· Identifies and reviews the study guide.

· Lists the five analytical categories incorporated into the study guide.

· Identifies the operational art and the Army's leadership performance indicators.

· Interprets why and how the Battle of the Bulge exemplifies the operational art and the Army's leadership performance indicators.

· Produces a book review and analysis that meets one-hundred percent of criteria listed on the Book Review and Analysis Evaluation Checklist.


Note:
Because of the time needed to complete a book review and analysis, the work should be done out of class and only the results summarized in class.
Note:
Show Viewgraph 655: Military History and the Conduct of Battle.

1.
Learning Step/Activity 1 - Communicate the study guide, its methodology, and its concepts.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:10

Media: Viewgraphs, handout D-5

Note:
Show Viewgraph 656: What is Book Review and Analysis?


a.
Book Review and Analysis is a basic method for organizing the historical reading, analyzing, and writing activities of students.  The further intent is for them to produce a logical and coherent summary and critique of a battle and campaign that ties historical events to the operational art and the Army's leadership performance indicators.

Note:
Show Viewgraph 657: Book Review and Analysis Steps.


b.
The steps for conducting Book Review and Analysis are:

(1) Review the format instructions.

(2) Cover the first four "W" questions--who, what, when, and where--so that the resulting narrative provides the historical context for the campaign and battle, the actions of the armies and their leaders during the campaign and battle, and the historical results of the campaign and battle.

(3) Cover the final "W" question--why--so that the resulting narrative both chooses one historical leader and analyzes his actions in comparison to the Army's leadership performance indicators and provides a critique of the campaign and battle in comparison to selected elements of the operational art.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


2.
Learning Step/Activity 2 - Communicate the operational art and the Army's leadership performance indicators.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:10

Media: Viewgraph, Handouts D-1-4

Note:
Show Viewgraph 658: The Operational Art and the Army's Leadership Performance Indicators.


c.
In addition to the handouts listed above, more material with which to analyze the historical events covered in the book may come from ELO A above and from Precommissioning TSP 155-H-0197, "Apply the Principles of War During Mission Planning," which should already have been taught.  All of this material now only needs to be reviewed.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


3.
Learning Step/Activity 3 - Communicate the historical context for the campaign and battle of the Bulge.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:10

Media: Viewgraph

Note:
Show Viewgraph 659: Historical Context for the Bulge.


d.
As presented in Toland's book, the historical context for the battle and campaign of the Bulge may be found in Part One, Chapters 1-2, pp. 13-32.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


4.
Learning Step/Activity 4 - Communicate the actions of the American and German armies and their leaders on the Bulge battlefield from December 16, 1944-January 25, 1945.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:30

Media: Viewgraph

Note:
Show Viewgraph 660: Actions of the American and German Armies and Leaders at the Bulge.


e.
As presented in Toland's book, the actions of the American and German armies and their leaders at the Bulge may be found in Part One, Chapters 3-6; Part Two, Chapters 1-7; Part Three, Chapters 1-6; and Part Four, Chapters 1-6; in all, pp. 32-367.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


5.
Learning Step/Activity 5 - Communicate the historical results of the campaign and battle of the Bulge.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:10

Media: Viewgraph

Note:
Show Viewgraph 661: Historical Results of the Bulge.


f.
As presented in Toland's book, the historical results of the battle and campaign of Bulge may be found in the Epilogue, pp. 368-375.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


6.
Learning Step/Activity 6 - Communicate the relationship between the campaign and battle of the Bulge, the operational art, and the Army's leadership performance indicators.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:20

Media: Viewgraph

Note:
Show Viewgraph 662: The Bulge, the Operational Art, and the Army's Leadership Performance Indicators.


g.
There are no necessarily hard-and-fast right or wrong answers to this portion of the exercise.  Students should demonstrate the ability to take historical data and analyze it logically and reasonably in light of the operational art and the Army's leadership performance indicators.  For example, in terms of the performance indicators, it would be historically correct and a proper use of the question--did your leader "define intent"?--to maintain that Brigadier General Anthony McAuliffe, assistant division commander 101st Airborne Division at Bastogne on December 22, 1944 did so with succinct eloquence.  When a German surrender team of four soldiers, two of them officers, brought the German demand for the Americans to surrender the surrounded Belgian town of Bastogne, McAuliffe's response was: "Nuts!"  To the Americans, McAuliffe's intent was crystal clear: If need be, the 101st would hold Bastogne to the last.  Not familiar with American slang, McAuliffe's reply had to be interpreted for the German officers, who then clearly understood that the Americans could not be frightened into surrender with threats of great slaughter if the German ultimatum were not complied with.  Further, in terms of the operational art, it would be historically correct and a proper use of the concept of logistics to maintain that the Germans ultimately lost the Battle of the Bulge, at least in part, because by December 1944 their army no longer possessed the logistical wherewithal to sustain an operation of that magnitude.  In particular, German mechanized and motorized forces ran out of fuel and could not capture or bring up from their own rear area resupplies enough to sustain their offensive.  In the case of both examples above, students should provide specific details to further illustrate these assertions.

Note:
Conduct a check on learning and summarize the learning activity.

Note:
Conduct a check on learning and summarize the enabling learning objective.

Note:
Show Viewgraph 663: Check on Learning: Military History and the Conduct of Battle.

Note:
Determine if students have learned the material presented by soliciting student questions and explanations.  Ask the students questions such as those presented here, and correct any misunderstanding.

	

	


Check on
Q: What is Book Review and Analysis?

Learning
A: It is a basic method for organizing the historical reading, analyzing, and writing activities of students.


Q: What aspects of the book under review should the narrative covering the first four "Ws" detail?


A: The historical context for, the actions of the armies and their leaders during, and the historical results of the campaign and battle being studied.


Q: What are the two broad analytical frameworks for conducting book review analysis?


A: The operational art and the Army's leadership performance indicators.

Note:
Solicit and answer the students' questions.  This is not a graded activity.

	

	


W.
ENABLING LEARNING OBJECTIVE W

Note:
Inform the students of the enabling learning objective requirements.

Note:
Although Talonsoft's Bulge simulation is referenced below, instructors and students should feel free to choose any instructor-approved, PC-based Gettysburg simulation.  For example, Close Combat: Battle of the Bulge (Novato, CA: Strategic Simulations, 1999) is also acceptable.  In all cases, the book and simulation subjects (The Bulge here) should be the same.  The intent is for the two approaches to the study of battle (i.e., through reading and simulating) to be complementary.
	Action:
	Conduct a computer simulation of a portion of the Battle of the Bulge, using the PC-Based Military History Simulation Study Guide.

	Conditions:
	Given student handouts for this lesson and any personal notes taken during the lesson.

	Standards:
	· Identifies and reviews the study guide and the rules governing play of the simulation.

· Selects and runs a scenario covering a portion of the Battle of the Bulge.

· Interprets the results of the simulation scenario in comparison to the historical results of the Battle of the Bulge.

· Interprets the results of the simulation scenario in terms of the operational art.

· Produces an operationally based analysis that meets one-hundred percent of criteria listed on the PC-Based Military History Simulation Evaluation Checklist.


Note:
Because of the time needed to complete a computer simulation, the work should be done out of class and only the results summarized in class.
Note:
Show Viewgraph 664: Military History and PC-Based Simulations.

1.
Learning Step/Activity 1 - Communicate the study guide, its methodology, and its concepts, and the rules governing play of the simulation.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:10

Media: Viewgraphs, Handout D-6

Note:
Show Viewgraph 665: What is PC-Based Military History Simulation?


a.
PC-Based Military History Simulation is a basic method for bringing the power of the computer to the study of military history--battle in particular--to produce fresh insights.  Employing the computer as the most efficient means of achieving that end, the more specific instructional intent is threefold.  1) To achieve greater historical mindedness through the use of a historical case study, 2) To better understand decision-making by exercising a simple chain of command, and 3) To more fully develop terrain-sense as the result of working with time-distance and spatial influences on battlefield operations.  The further intent is for students to produce a logical and coherent analysis of the simulated results in terms of elements of the operational art of war.

Note:
Show Viewgraph 666: PC-Based Military History Simulation Steps.


b.
The steps for conducting a PC-based military history simulation that employs the Digital Simulation Methodology are:

(1) Review the three ways for conducting simulations (i.e., small group versus small group, head to head, or human versus the simulation's Artificial Intelligence) and the rules governing play of the simulation.

(2) Implement the Preliminary Study Phase by reading about the campaign or battle through a short selection from the relevant secondary historical literature on the subject.

(3) Implement the Simulation Study Phase by selecting and running a simulation scenario covered at least in part by the reading for the previous phase.

(4) Implement the Integration Phase by comparing the results of the simulation to the historical results and analyzing those same results in comparison to elements of the operational art.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


2.
Learning Step/Activity 2 - Communicate the selection and running of a scenario covering a portion of the Battle of the Bulge.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:30

Media: Viewgraph, Handout D-9

Note:
Show Viewgraph 667: Selecting and Running a Bulge Scenario.

Note:
For the purpose of this TSP, Scenario 5, entitled "Strike from the South", of the referenced Bulge simulation was chosen.  Another scenario may be substituted in its place.


c.
Student Handout D-9, "Overview of Rules, Routines Governing Play, Tactics and Teaching Points," summarizes the process of selecting and running a Bulge scenario.  In addition to the material contained in the handouts and rules for conducting the simulation scenario, students should essentially remember to move, shoot, and communicate, all three of which neatly summarize what they will do as actual small-unit commanders in a field setting.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


3.
Learning Step/Activity 3 - Communicate comparing the results of the simulation scenario to the historical results of the Battle of the Bulge.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:20

Media: Viewgraph, Handout D-10

Note:
Show Viewgraph 668: Comparing Simulated and Historical Results.


d.
Student Handout D-10, "Ardennes-Alsace," summarizes the campaign and battle of the Bulge well enough to compare the simulation scenario to the historical results.  While no military history simulation will turn out exactly like the historical event it portrays, well-designed simulations most often yield results similar or comparable to the historical ones, which is all that is necessary to serve as a basis for analysis.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


4.
Learning Step/Activity 4 - Communicate analyzing the simulation scenario results in terms of the operational art.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:30

Media: Viewgraph, Handouts D-1-3

Note:
Show Viewgraph 669: The Operational Art and Analyzing the Simulation Scenario.


e.
In addition to the handouts listed above, more material with which to analyze the simulation results may come from ELO A above and from Precommissioning TSP 155-H-0197, "Apply the Principles of War During Mission Planning," which should already have been taught.


f.
Finally, PC-based military history simulations should be used as an analytical tool with which to more completely comprehend the workings of the operational art of war.  Accordingly, there are no necessarily hard-and-fast right or wrong answers to this portion of the exercise.  Students should demonstrate the ability to take simulation results and analyze them logically and reasonably in light of the operational art.  For example, it would be a proper use of the principle of maneuver to discuss the course of American play of the scenario in terms of their moving through the belt of trees to the west of the entry hex and from there by road through Clervaux and on to Marnach.  In this way, the Americans could best attack the German-held objective hex at Marnach from a favorable direction.  At the very least, the American player should demonstrate an offensive approach to conducting the scenario but not to the point of exclusively mounting a costly frontal assault straight down the road that leads through the farm and from there to Marnach.  As in the example above, students should always provide specific details to buttress their analytical assertions.

Note:
Conduct a check on learning and summarize the learning activity.

Note:
Conduct a check on learning and summarize the enabling learning objective.

Note:
Show Viewgraph 670: Check on Learning: Military History and PC-Based Simulations.

Note:
Determine if students have learned the material presented by soliciting student questions and explanations.  Ask the students questions such as those presented here, and correct any misunderstanding.

	

	


Check on
Q: What is PC-Based Military History Simulation?

Learning
A: It is a basic method for organizing the simulation and related analytical activities of students.


Q: What are the three phases that make up the Digital Simulation Methodology?


A: Preliminary Study Phase, Simulation Study Phase, and Integration Phase.


Q: What is the broad analytical framework for analyzing the results of military history simulations?


A: The various elements of the operational art.

Note:
Solicit and answer the students' questions.  This is not a graded activity.

	

	


X.
ENABLING LEARNING OBJECTIVE X

Note:
Inform the students of the enabling learning objective requirements.

	Action:
	Analyze the Cold War and the nuclear era as a process of adjusting to weapons of mass destruction.

	Conditions:
	Given any personal notes taken during the lesson.

	Standards:
	· Interprets why and how the introduction of nuclear weapons revolutionized strategy and imposed limitations on war and why and how the Cold War centered on containing the Soviet Union and deterring the use of nuclear weapons.


1.
Learning Step/Activity 1 - Communicate the birth of the atomic arms race.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:25

Media: Viewgraphs

Note:
Show Viewgraphs 671-682: The Cold War and the Nuclear Era: Adjusting to Weapons of Mass Destruction, Context (two slides), Atomic Arms Race (two slides), Americans Adapt to the Bomb (four slides), Soviet Bomb/Thermonuclear Bomb and NSC-68 (two slides), Korea and Rearmament.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


2.
Learning Step/Activity 2 - Communicate placing increased reliance on the bomb.


Method of instruction: CO  

Instructor to student ratio is: 1:25

Time of instruction  0:25

Media: Viewgraphs

Note:
Show Viewgraphs 683-693: Relying on the Bomb (two slides), Limited Nuclear War, Technological Advances (four slides), Defense Intellectuals (two slides), Nuclear Saber Rattling (two slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


3.
Learning Step/Activity 3 - Communicate achieving strategic parity and controlling nuclear weapons.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:40

Media: Viewgraphs

Note:
Show Viewgraphs 694-710: Strategic Parity (two slides), Cuban Missile Crisis (two slides), Mutual Assured Destruction, Nuclear Proliferation, Nuclear Arms Control (four slides), Nuclear Innovation (five slides), Results (two slides).

Note:
Conduct a check on learning and summarize the learning activity.

Note:
Conduct a check on learning and summarize the enabling learning objective.

Note:
Show Viewgraph 711: Check on Learning: The Cold War and the Nuclear Era: Adjusting to Weapons of Mass Destruction.

Note:
Determine if students have learned the material presented by soliciting student questions and explanations.  Ask the students questions such as those presented here, and correct any misunderstanding.

	

	


Check on
Q: What single category of super weapons revolutionized strategy right at the end of World War II and how?

Learning
A: Nuclear weapons, because their ultimate value lay in not using them.


Q: What was the "containment policy" that characterized much of the United States' activities during the Cold War?


A: It was incorporated into an article written by George F. Kennan, U.S. ambassador to the Soviet Union, in 1947 for the journal, Foreign Affairs.  The most oft-quoted phrase that came to characterize American Cold War policy was that the U.S would have to exercise "long-term, patient but firm and vigilant containment of Russian expansive tendencies."


Q: What was NSC-68?


A: It was a defense policy memo produced by the U.S. State Department's Policy Planning Staff.  Approved by President Harry S. Truman in April 1950, it proposed an ambitious and expansive program of rejuvenating U.S. conventional defense to deter the Soviet Union and recommended the threat to use atomic weapons as another form of deterrence.


Q: What was the importance of defense intellectual Robert E. Osgood's book, Limited War?


A: It posited the notion that limited war was the future of war for the U.S. and that within that intellectual construct the use of tactical nuclear weapons and limited nuclear war were feasible.


Q: What Army missile capability first available during the 1950s sparked a debate with the U.S. Air Force over mission areas of responsibility?


A: Nuclear-capable Intermediate Range Ballistic Missiles (IRBM) with ranges up to 1,500 miles.


Q: What was the chief argument regarding the ultimate purpose of a military establishment espoused by Dr. Bernard Brodie, one of the principal American Cold War defense intellectuals?


A: It was that while the chief purpose of the U.S. defense establishment had been to win wars, that from the Cold War on its reason-for-being was to avert wars.  In fact, Brodie continued, the American military could no longer have any other useful purpose than to avert or deter war.


Q: What was the closest brush the U.S. had with nuclear Armageddon during the entire Cold War?


A: The 1962 Cuban Missile Crisis, during which the U.S. and the USSR went to the brink of nuclear war over the presence of Soviet medium- and long-range nuclear-capable missiles in Cuba.  President John F. Kennedy declared a "quarantine," actually a naval blockade, around Cuba to prevent the Russians from adding to their missile presence on the island.  In the end, both Soviet Premier Nikita S. Khrushchev and Kennedy backed away from the nuclear brink, though Russian commanders in Cuba had permission to fire their missiles at the U.S. in the event of an American invasion of the island.


Q: What was MAD?


A: Standing for Mutual Assured Destruction, the acronym described the late 1960s to early 1970s situation in which the U.S. and the USSR came to have enough nuclear weapons to mutually destroy each other if full-scale nuclear war were to break out between the two.


Q: During the tenure of which American president in 1980, under the aegis of Presidential Directive 59, did the U.S. embrace a policy of fighting nuclear war at any level of intensity, thus creating a nuclear strategy similar to the conventional strategy of flexible response?


A: President Jimmy E. Carter, Jr.


Q: What was the most ironic byproduct of the building of such massive quantities of nuclear weapons during the Cold War?


A: The evermore complete threat to destroy life on Earth as humans had come to know it ironically created the conditions within which limited war could develop.  Despite all the nuclear weapons, not one was used in combat after the U.S. dropped atomic bombs on the Japanese cities of Hiroshima and Nagasaki in August 1945.

Note:
Solicit and answer the students' questions.  This is not a graded activity.

	

	


Y.
ENABLING LEARNING OBJECTIVE Y

Note:
Inform the students of the enabling learning objective requirements.

	Action:
	Analyze the process of limiting the Korean War to avoid Armageddon.

	Conditions:
	Given any personal notes taken during the lesson.

	Standards:
	· Interprets why and how the Korean War established a model for limited war and demonstrated the complexities of attaining political objectives through military force without the resort to nuclear war.


1.
Learning Step/Activity 1 - Communicate rushing to war in 1950 and the resulting high cost of unpreparedness.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:40

Media: Viewgraphs

Note:
Show Viewgraphs 712-725: Korea: Limiting War to Avoid Armageddon, Context, Unpreparedness (three slides), War Begins (three slides), Pusan Perimeter (three slides), Inchon Landing (three slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


2.
Learning Step/Activity 2 - Communicate changing war aims and a changing war.


Method of instruction: CO  

Instructor to student ratio is: 1:25

Time of instruction  0:25

Media: Viewgraphs

Note:
Show Viewgraphs 726-735: Changing War Aims (four slides), Ridgway's War (three slides), MacArthur's Relief (three slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


3.
Learning Step/Activity 3 - Communicate ending the war and politics as war.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:25

Media: Viewgraphs

Note:
Show Viewgraphs 736-746: Politics as War (two slides), Negotiations and Stalemate (two slides), Achieving Cease-Fire (four slides), Results (three slides).

Note:
Conduct a check on learning and summarize the learning activity.

Note:
Conduct a check on learning and summarize the enabling learning objective.

Note:
Show Viewgraph 747: Check on Learning: Korea: Limiting War to Avoid Armageddon.

Note:
Determine if students have learned the material presented by soliciting student questions and explanations.  Ask the students questions such as those presented here, and correct any misunderstanding.

	

	


Check on
Q: What had the post-World War II years done to leave the U.S. military, especially the Army, by 1950 unprepared to fight a war?

Learning
A: In general American attention during the Cold War was focused on Europe first.  As a result, by 1950 Asia and Korea had fallen into a strategic backwater.  In the process, the Army demobilized to the point of being unable to go war quickly and effectively.  The North Koreans and the Soviets understood how far American demobilization after World War II had gone and did not expect the U.S. to oppose the communist invasion of South Korea with military force.


Q: What was Task Force Smith?


A: It was an understrength infantry battalion commanded by Lieutenant Colonel Charles B. Smith.  As the first U.S. Army combat formation to deploy from Japan to South Korea in the opening days of the Korean War, the battalion's mission was to stop the southward progress of North Korean combat units.  In early July 1950, Task Force Smith was attacked by North Korean units south of Seoul, capital of South Korea, and pushed back in the direction of Taejon.


Q: What was General Douglas A. MacArthur's broad, three-part operational plan for restoring the military situation in South Korea following the North Korean invasion of 1950?


A: It was to delay the enemy to buy time for reinforcements to gather in the theater of operations; to defend the toehold on the Korean peninsula at the southern port of Pusan and allow the buildup of forces there; and to conduct an amphibious turning movement to the west coast port of Inchon and thereby trap the North Koreans below the 38th Parallel, destroying them before they could withdraw into their own country.


Q: Once UN forces had cleared the North Koreans from South Korea by October 1950, how did President Harry S. Truman and the UN transform MacArthur's mission?


A: They converted it to one of unifying the entire Korean peninsula as one Korea rather than the division that had been in effect since the end of World War II.


Q: In the accomplishment of the mission of unifying the Korean peninsula, why did Truman place several restraints on MacArthur's command of the UN forces in the field?


A: The purpose was to avoid provoking Soviet or Chinese armed intervention in the war.


Q: Once the Chinese had intervened militarily in November 1950, what became the revised UN war aim in Korea?


A: To reach a negotiated settlement to the conflict.


Q: About when did the Chinese pursuit of UN forces south of the 38th Parallel reach its culminating point, thus allowing the new Eighth U.S. Army Commander, General Matthew B. Ridgway, to go back over to the limited offensive?


A: In mid-January 1951.


Q: Why did President Truman relieve General MacArthur in April 1951?


A: In the spring of 1951, as fighting in Korea began to stagnate roughly along the 38th Parallel, Truman invited the Chinese to negotiate a cease-fire.  Shortly afterwards, General MacArthur broadcast a bellicose ultimatum to the Chinese and the North Koreans.  Furious at his initiative being undercut by MacArthur's impertinent act and mindful of the consitutional implications regarding civil-military relations, Truman relieved MacArthur of command and put General Ridgway in his place.


Q: What was one of the engagements of the stalemated 38th Parallel operations after the end of the year-long mobile phase of the Korean War?


A: Pork Chop Hill is one.


Q: How did the Korean War change U.S. military policy?


A: It caused the U.S. and its allies to rearm.  It also fostered peacetime selective service, the largest standing military force in U.S. history, an unprecedented military-scientific-industrial-academic alliance, and a "go to war now" level of readiness.

Note:
Solicit and answer the students' questions.  This is not a graded activity.

	

	


Z.
ENABLING LEARNING OBJECTIVE Z

Note:
Inform the students of the enabling learning objective requirements.

	Action:
	Analyze the Vietnam War from 1961-1975 as constituting revolutionary and conventional warfare in an era of limited war.

	Conditions:
	Given any personal notes taken during the lesson.

	Standards:
	· Identifies the term "people's war" and its application during this period.

· Interprets why and how the Vietnam War discredited the model for limited war and demonstrated the complexities of attaining political objectives through conventional military force.


1.
Learning Step/Activity 1 - Communicate the term "people's war" and how it applied during this period.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:05

Media: Viewgraphs

Note:
Show Viewgraphs 748-750: The Vietnam War, 1961-1975: Revolutionary and Conventional Warfare in an Era of Limited War, Context (two slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


2.
Learning Step/Activity 2 - Communicate Vietnam and the "people's war."


Method of instruction: CO  

Instructor to student ratio is: 1:25

Time of instruction  0:20

Media: Viewgraphs

Note:
Show Viewgraphs 751-760: Martial Tradition (three slides), 1st Indochina War (two slides), 2nd Indochina War (two slides), NLF, PAVN, and Revolutionary War (two slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


3.
Learning Step/Activity 3 - Communicate the United States' practice of counterinsurgency and limited war.


Method of instruction: CO  

Instructor to student ratio is: 1:25

Time of instruction  0:15

Media: Viewgraphs

Note:
Show Viewgraphs 761-769: Counterinsurgency and Limited War (three slides), Ap Bac, 1963 (two slides), Limited War (two slides), Military Machine (two slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


4.
Learning Step/Activity 4 - Communicate escalation and stalemate from 1965-1968.


Method of instruction: CO  

Instructor to student ratio is: 1:25

Time of instruction  0:15

Media: Viewgraphs

Note:
Show Viewgraphs 770-776: Escalation and Stalemate, 1965-1968 (two slides), Ia Drang, 1965 (five slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


5.
Learning Step/Activity 5 - Communicate the 1968 Tet Offensive.


Method of instruction: CO  

Instructor to student ratio is: 1:25

Time of instruction  0:15

Media: Viewgraphs

Note:
Show Viewgraphs 777-783: Tet Offensive, 1968 (two slides), Battle for Hue (five slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


6.
Learning Step/Activity 6 - Communicate fighting while negotiating, 1968-1975.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:20

Media: Viewgraphs

Note:
Show Viewgraphs 784-793: Fighting and Negotiating (two slides), "Vietnamization" (two slides), Easter Offensive (two slides), Peace and More War (two slides), Results (two slides).

Note:
Conduct a check on learning and summarize the learning activity.

Note:
Conduct a check on learning and summarize the enabling learning objective.

Note:
Show Viewgraph 794: Check on Learning: The Vietnam War, 1961-1975: Revolutionary and Conventional Warfare in an Era of Limited War.

Note:
Determine if students have learned the material presented by soliciting student questions and explanations.  Ask the students questions such as those presented here, and correct any misunderstanding.

	

	


Check on
Q: What were the three stages of revolutionary warfare that inspired the Democratic Republic of Vietnam (DRV, or North Vietnam)?

Learning
A: The DRV was inspired by On Protracted War, which was written by Communist China's premier Mao Zedong.  The work called for three stages of revolutionary warfare.  The first was the defensive stage, which consisted of hiding, hit and run tactics, and survival.  The second stage was equilibrium, which called for boldness and assuming the offensive when forces were in balance.  The third stage was the counteroffensive, which called for full-scale military operations and conventional warfare to achieve the final defeat of the enemy.  This model well served the DRV and the National Liberation Front (NLF, or South Vietnamese communists).


Q: When the NLF was formed in 1960, what did it seek?


A: Sweeping reforms of South Vietnamese society and genuine independence for a unified Vietnam.


Q: How was the DRV’s People’s Army of Vietnam (PAVN) one of the best light infantry forces in the world?


A: It emphasized troops over weapons; was highly disciplined, tactically superior, and carefully prepared for battle; focused on mobility and small-unit maneuver; and preferred hand-to-hand combat (or “hugging,” in its terms) in order to minimize enemy firepower.


Q: What was counterinsurgency, and how did it relate to the defense policy of President John F. Kennedy?


A: It was the “whole new kind of strategy” that Kennedy intended to use to defeat indigenous communist movements worldwide.  Army Green Beret special forces, using counterinsurgency doctrine, were to be the main implementers of the new strategy.


Q: As of America’s escalation of its commitment to and forces in Vietnam in 1965, what was its well-defined objective in the war?


A: It was to preserve an independent, stable, non-communist South Vietnam.  However clear it was, the objective may well have been unachievable from the start because of the corruption that characterized the South Vietnamese government and the resulting distrust of it by the people of South Vietnam.


Q: Starting in 1965, what was the basic three-part U.S. operational plan for conducting the war in Vietnam?


A: The first part was to conduct a strategic bombing campaign, called Operation Rolling Thunder, to interdict the flow of troops and materiel into South Vietnam.  After the bombing campaign, the second part was for U.S. ground units to conduct “search and destroy” missions to defeat North Vietnamese Army (NVA) forces in the south.  The final part was for Army of the Republic of Vietnam (ARVN) forces to conduct “pacification” of the NLF and its support structure in the South Vietnamese countryside.


Q: What lesson did the NVA learn from the November 1965 Battle of the Ia Drang with U.S. Army airmobile troops?


A: That guerrilla operations, rather than force on force encounters, were the most effective way of fighting the technologically sophisticated and well armed U.S. Army.


Q: After the 1968 Tet Offensive, what were the three dramatic steps that U.S. President Lyndon B. Johnson took to begin the process of withdrawing his country from the Vietnam War?


A: He cut back strategic bombing to the area just north of the 17th Parallel and the Demilitarized Zone, indicated a willingness to negotiate with North Vietnam, and withdrew from the 1968 presidential race.


Q: What was the process of “Vietnamization,” begun under President Johnson and carried through to completion under his successor, Richard M. Nixon?


A: It involved the phased withdrawal of U.S. troops from South Vietnam and the transfer of primary military responsibility there to the South Vietnamese.


Q: What were some of the apparent “lessons” from the Vietnam War?


A: That helicopters, “smart” bombs, and general U.S. technological prowess were irrelevant.  Also, that the 1950s-1960s limited war doctrines were discredited.

Note:
Solicit and answer the students' questions.  This is not a graded activity.

	

	


AA.
ENABLING LEARNING OBJECTIVE AA

Note:
Inform the students of the enabling learning objective requirements.

	Action:
	Analyze war in the Middle East as constituting violence across the spectrum of conflict.

	Conditions:
	Given any personal notes taken during the lesson.

	Standards:
	· Interprets why and how conflict in the Middle East and Southwest Asia from 1948-1988 employed the latest developments in doctrine and materiel and often involved the limited participation of the superpowers without producing a direct confrontation between them.


1.
Learning Step/Activity 1 - Communicate the Arab-Israeli Wars from 1948-1973.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:40

Media: Viewgraphs

Note:
Show Viewgraphs 795-814: War in the Middle East: Violence Across the Spectrum of Conflict, Context (two slides), Arab-Israeli Wars (five slides), 1967: Six-Day War (four slides), 1973: Yom Kippur War (eight slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


2.
Learning Step/Activity 2 - Communicate the Iran-Iraq War of 1980-1988.


Method of instruction: CO  

Instructor to student ratio is: 1:25

Time of instruction  0:30

Media: Viewgraphs

Note:
Show Viewgraphs 815-824: Iran-Iraq War (ten slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


3.
Learning Step/Activity 3 - Communicate the war in Afghanistan from 1979-1988.


Method of instruction: CO  

Instructor to student ratio is: 1:25

Time of instruction  0:10

Media: Viewgraphs

Note:
Show Viewgraphs 825-831: War in Afghanistan (seven slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


4.
Learning Step/Activity 4 - Communicate the Cold War in retrospect.


Method of instruction: CO  

Instructor to student ratio is: 1:25

Time of instruction  0:10

Media: Viewgraphs

Note:
Show Viewgraphs 832-835: Cold War in Retrospect (four slides).

Note:
Conduct a check on learning and summarize the learning activity.

Note:
Conduct a check on learning and summarize the enabling learning objective.

Note:
Show Viewgraph 836: Check on Learning: War in the Middle East: Violence Across the Spectrum of Conflict.

Note:
Determine if students have learned the material presented by soliciting student questions and explanations.  Ask the students questions such as those presented here, and correct any misunderstanding.

	

	


Check on
Q: What were some of the characteristics of the effective military force that the Israelis developed from 1948-1956?

Learning
A: The Israelis achieved a high state of military readiness, they utilized Universal Military Training (UMT) to garner the greatest personnel resources for their armed services, and they included women in the military.


Q: In the 1967 Six-Day War, what military advantages did the Israelis enjoy?


A: Central geographic position, centralized command and control, effective intelligence, and quickly-won air superiority.


Q: How did Israel’s decisive military victory in 1967 change the Middle East strategic situation?


A: At the end of the war, the Israelis controlled the Golan Heights, the West Bank, and the Sinai Peninsula.  As a result, Israel’s defense now had geographic depth.  And finally, the Israeli military exhibited effective joint operations during the conflict.


Q: What prewar objective did Egyptian President Anwar Sadat meet as a result of the 1973 Yom Kippur War?


A: Though the Arab states did not defeat Israel, the cease-fire that ended the fighting did not override the general Arab belief that they had achieved a psychological victory over Israel.  As a result, the war met Sadat’s objective to damage the seeming Israeli aura of invincibility.


Q: Of all the Arab-Israeli wars, in which one did the Israelis demonstrate skill in combined arms warfare ironically reminiscent of the best of the German World War II blitzkrieg?


A: The 1967 Six-Day War.


Q: What fears on the part of the world community did the Iran-Iraq War engage?


A: That the Iranian revolutionary regime of the Ayatollah Khomeini would increase its regional influence, and that Iraqi dictator Saddam Hussein’s long record of aggression and human rights abuses would continue.


Q: How did Iraq begin in late 1982 to counter the Iranian human-wave attacks?


A: With mustard and nerve gases, which prompted an Iraqi general to refer to the practice as using “pesticides” against “insects.”


Q: During the Soviet war in Afghanistan, why did the Mujahideen guerrilla fighters employ a strategy of attrition?


A: Operating from sanctuaries in neighboring Iran and Pakistan, they intended the strategy solely to kill Soviet soldiers and their supporters and thereby wear down their collective will to resist.


Q: Why could the Soviet Union not subdue Afghanistan?


A: Because the Soviet military could not stop the flow of weapons and supplies to guerrillas nor extend their own influence beyond Afghanistan’s urban centers.


Q: What did the use of chemical weapons during the Cold War represent?


A: Used by the U.S., USSR, and Iraq, they reflected the general widening of the license of war and the erosion of the restraints on violence against civilians.

Note:
Solicit and answer the students' questions.  This is not a graded activity.

	

	


BB.
ENABLING LEARNING OBJECTIVE BB

Note:
Inform the students of the enabling learning objective requirements.

	Action:
	Analyze the age of interventions as constituting projecting military power while maintaining peace.

	Conditions:
	Given any personal notes taken during the lesson.

	Standards:
	· Interprets why and how in the wake of the Cold War national and international military interventions increased dramatically in frequency, scale, and scope.


1.
Learning Step/Activity 1 - Communicate interventions in the Cold War.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:30

Media: Viewgraphs

Note:
Show Viewgraphs 837-857: The Age of Interventions: Projecting Power and Maintaining Peace, Context (two slides), Cold War Interventions (two slides), The Falklands (seven slides), Operation "Urgent Fury" (five slides), Operation "Just Cause" (four slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


2.
Learning Step/Activity 2 - Communicate going beyond the Cold War in the Persian Gulf War of 1990-1991.


Method of instruction: CO  

Instructor to student ratio is: 1:25

Time of instruction  0:40

Media: Viewgraphs

Note:
Show Viewgraphs 858-883: The Persian Gulf (three slides), U.S. to the Gulf (two slides), Planning UN Operations (three slides), Coalition Air Campaign (two slides), Air Campaign Continues (five slides), 100-Hour Ground Battle (three slides), Attack Begins (three slides), Ground Combat (two slides), Assessing Victory (three slides).

Note:
Conduct a check on learning and summarize the learning activity.

	

	


3.
Learning Step/Activity 3 - Communicate UN post-Cold War operations from peacekeeping to peace enforcement.


Method of instruction: CO  

Instructor to student ratio is: 1:25

Time of instruction  0:20

Media: Viewgraphs

Note:
Show Viewgraphs 884-900: Peacekeeping/enforcement (five slides), Somalia (five slides), Bosnia-Herzegovina (five slides), Results (two slides).

Note:
Conduct a check on learning and summarize the learning activity.

Note:
Conduct a check on learning and summarize the enabling learning objective.

Note:
Show Viewgraph 901: Check on Learning: The Age of Interventions: Projecting Power and Maintaining Peace.

Note:
Determine if students have learned the material presented by soliciting student questions and explanations.  Ask the students questions such as those presented here, and correct any misunderstanding.

	

	


Check on
Q: What did British victory in the Falklands in 1982 represent in the way of geographically remote contingency operations in the Cold War?

Learning
A: It demonstrated the value of a well-trained force that is ready to go to war at a moment's notice; the importance of joint operations in reaching and operating in geographically remote areas; and the effectiveness per round fired of such high-tech weapons as the French-built, Argentine-launched Exocet anti-ship missile and the effectiveness of the U.S.-built, British-launched Sidewinder anti-aircraft missile.


Q: Despite achieving victory in Grenada in 1983, what problems did that operation indicate for U.S. forces?


A: The operation was so hastily cobbled together that there was almost no time for the individual services to fully coordinate their actions with one another before deploying to the Area of Operations (AO).  Further, confusion was created in the AO by long lines of communication back to the Continental U.S., unresolved command and control issues, and lack of direct radio communications between elements actively engaged in the operation.


Q: What were some of the operational conditions that made U.S. victory in Panama in 1989 go much smoother than in Grenada six years earlier?


A: Because the AO was Panama, where U.S. forces were already in place, existing command relationships were used to coordinate the actions of the forces involved and engaged.  Because the situation in Panama that required U.S. intervention developed over time, planning and preparation by the services were more thorough.  Finally, when the operations began, the U.S. already controlled a major airbase in Panama and had 13,000 U.S. service personnel stationed there.


Q: What was U.S. General H. Norman Schwarzkopf's four-phase joint and combined campaign plan for achieving the UN mandate to liberate Kuwait from the Iraqi invasion of 1990?


A: Phase I was to consist of a lengthy "strategic" air attack on Iraq itself.  Phase II was to be an air superiority campaign over Kuwait.  Phase III was to be an air interdiction effort against Iraqi field forces and their chemical weapons.  Phase IV, the conclusion, was to consist of a joint and combined "airland" attack on Iraqi field forces in the Kuwait Theater of Operations (KTO).


Q: How did the timetable for Operations Desert Shield and Desert Storm, which involved the liberation of Kuwait, evolve from August 1990-January 1991?


A: Defensive operations began in August.  Schwarzkopf and staff began offensive planning the next month.  In November, Schwarzkopf approved the plan to envelop the Iraqi field forces.  In order to accomplish that maneuver, President Bush in November announced the movement of the U.S. Army's VII Corps from Europe to the KTO to provide the offensive punch to accomplish the planned envelopment.  In mid-January 1991, the air campaign that inaugurated Operation Desert Storm started the overall UN offensive to liberate Kuwait.


Q: What was the intent of the Iraqis in launching modified Soviet Scud missiles at Saudi Arabia and Israel?


A: It was to terrorize population centers in both countries, particularly those in Israel, and to bring the Israelis into the war and thereby shatter the solidarity of the UN coalition against Iraq.


Q: With regard to the ground phase of Operation Desert Storm, what was General Schwarzkopf's operational plan?


A: It is often described as a "one-two punch" consisting of a "right jab" followed by a "left hook" with the overall intent of driving the Iraqis out of Kuwait.  From the more classical operational perspective, it was to consist of an attack to "fix" the Iraqis in the KTO in place, while a UN ground force conducted a turning movement to "flank" the Iraqis and exploit the rear areas of their forces in the field.  To conduct the flanking movement, 270,000 coalition forces shifted secretly toward the jumping off points to the west, toward the exposed Iraqi right flank, under the cover of the ongoing air campaign.


Q: What was the difference between the UN's peacekeeping and peace-enforcement operations during the early post-Cold War period?


A: For peacekeeping operations, the former combatants "invited" the UN to maintain peace by establishing cease-fire arrangements between the opposing forces.  Further, the peacekeeping forces were to serve as a buffer between belligerents, oversee the implementation of peace plans, and provide humanitarian relief.  In the case of peace-enforcement operations, UN forces "barged" in through military intervention, often with a multi-national force, to end hostilities and allow peace negotiations to begin.  The essential difference in UN or other interventions has been between being invited in by the belligerents or barging in despite the belligerents.


Q: What were the elements of UN "mission creep" in Somalia from the time of intervention in December 1992 through June 1993?


A: U.S. forces intervened in December 1992, stabilized the situation, and handed over responsibility to the UN beginning in January 1993.  In the latter month, the new U.S. president, Bill Clinton, entered office.  Starting in May, UN forces in Somalia came under command of a Turkish general officer.  U.S. forces remained largely focused on providing humanitarian relief, but efforts to disarm the Somalis escalated to low-level urban guerrilla warfare.  Mission creep culminated in June when Somalis ambushed and wiped out a Pakistani unit.  From that point on, an undeclared conflict between UN forces and Somali warlords was on.  The October 1993 mission to "snatch" warlord Mohammed Farah Aidid went terribly wrong and ended with significant casualties among U.S. Army Rangers and Delta operators.  By early 1994, President Clinton had withdrawn U.S. forces from Somalia, and the UN largely left Somalis to "solve their own problems."


Q: What did the UN defeat of Iraq in 1991 suggest about a new age of warfare developing in the post-Cold War world?


A: That relatively small, professional forces armed with microchip-based technologies would fight intense and decisive wars of short duration instead of long, indecisive, and grinding wars of attrition.

Note:
Solicit and answer the students' questions.  This is not a graded activity.

	

	


CC.
ENABLING LEARNING OBJECTIVE CC

Note:
Inform the students of the enabling learning objective requirements.

Note:
The intent of this ELO is for the cadre to contact a military museum, preferably an Army one, and arrange a visit by the cadets.  The best day tends to be a Saturday, when there is time enough to be guided through the entire museum in order to make the learning experience as meaningful as possible.  For help locating an Army Museum, see Handout D-11, R. Cody Phillips, A Guide to Army Museums. (Washington, DC: U.S. Army Center of Military History, 1992), which contains hours of operation, address, telephone numbers, driving directions, background on the museum itself, programs and services, and publications.  By visiting the museum before covering this ELO in class, the time in class thus becomes a review of what the cadets saw, read, and heard while at the museum.  Critical to the success of this ELO is coordinating well in advance with the museum director to make sure that the museum understands the intent of the visit and provides its most knowledgeable guide to tour the cadets through the galleries.

	Action:
	Analyze a museum as providing a three-dimensional connection between the past, present, and future of the U.S. military and its operations.

	Conditions:
	Given any personal notes taken during the lesson.

	Standards:
	· Interprets why and how the military objects in a museum help the cadet connect self to time, place, service, and events in U.S. military history and heritage.


1.
Learning Step/Activity 1 - Communicate how the military objects in a museum help a cadet connect self to time, place, service, and events in U.S. military history and heritage.


Method of instruction: CO  


Instructor to student ratio is: 1:25

Time of instruction  0:10

Media: Viewgraphs

Note:
Show Viewgraph 902-903: The Cadet, the Museum, and U.S. Military History and Heritage and Military Objects and Connecting Self to U.S. Military History and Heritage.

Note:
Here the instructor asserts the value of visiting a military museum.

a.
Reading, writing, and simulating are all effective ways to learn military history, but to more round out their knowledge on the subject, cadets should visit a military museum.  There they will see the objects--weapons, uniforms, vehicles, and other equipment--that give a human dimension and sense of personal scale to the service of the individual over time in the U.S. Army.  These tangible, three-dimensional historic objects help the cadet understand service in today's Army in comparison to earlier times.  Soldiering is a unique profession.  Always possible is the call to deploy anywhere to implement military decisions made by the nation's civilian leadership.  In such a setting, danger is ever present.  This has been the challenge for American soldiers since the War of American Independence, and it will remain so.  A military museum--best of all, an Army Museum--allows the cadet to identify with all of America's soldiers who have gone before and to better understand his or her future service to the nation.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


2.
Learning Step/Activity 2 - Communicate the reasons behind establishing the museum.


Method of instruction: CO  

Instructor to student ratio is: 1:25

Time of instruction  0:15

Media: Viewgraph, handout D-11

Note:
Show Viewgraphs 904: Reasons Behind Establishing the Museum.

b.
Regarding its founding, each museum's story is unique.  From Handout D-11 but more from discussion with the museum's director, the reasons behind establishing the museum should be well understood.  In general, these reasons shape the museum's collection of objects and interpretive themes.  The guided tour through the museum's galleries should also include a discussion of the reasons behind establishing the museum, which should be reviewed thoroughly in class after the visit.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


3.
Learning Step/Activity 3 - Communicate how the museum's galleries enhance instruction in U.S. military history and heritage.


Method of instruction: CO  

Instructor to student ratio is: 1:25

Time of instruction  0:40

Media: Viewgraph

Note:
Show Viewgraphs 905: Museum Galleries and Instruction in U.S. Military History and Heritage.

c.
This part of the post-museum visit, in-class discussion should be the longest.  Here cadre and cadets in detail should review their trip through the museum's galleries, recalling the most memorable and significant displays in the process.  This discussion can occur as either a question-and-answer session led by the instructor or in round-robin format, during which individual cadets in turn discuss the content of the galleries and their impression of the displays.

Note:
Conduct a check on learning and summarize the learning activity.

	

	


4.
Learning Step/Activity 4 - Communicate the contribution of the museum's objects and galleries to the cadet's understanding of U.S. military history and heritage.


Method of instruction: CO  

Instructor to student ratio is: 1:25

Time of instruction  0:25

Media: Viewgraph

Note:
Show Viewgraph 906: Connecting the Museum's Objects and Galleries to the Cadet's Understanding of U.S. Military History and Heritage.

Note:
Here the instructor connects the beginning assertion of the value of visiting the museum with the actual visit itself.

d.
Once the guided tour through the galleries and displays has been reviewed, the cadre and cadets should conclude their discussion by considering how their visit to the museum has deepened their understanding of U.S. military history and heritage.  Analytical comparisons should be made to other elements of the U.S. military history curriculum contained in this TSP.  For example, having seen an exhibit on Civil War weapons, uniforms, and accoutrements gives new insight into the plight of the soldier--company-grade officers included--over time.  The Civil War soldier wore a wool uniform year round, cooked his own rations, fired an ironically slow-to-load but long-range and highly lethal weapon, and fought on a battlefield characterized by linear formations fighting at close range.  While today's soldier faces few of these specific challenges, he or she must still endure privation, separation from loved ones, and danger.  Some of the characteristics of soldiering endure over time.  The museum visit allows cadets to make potentially this and other valid connections with soldiers across the entire chronological spectrum of U.S. military history.  The class discussion should seek to make as many of these connections across time as possible.

Note:
Conduct a check on learning and summarize the learning activity.

Note:
Conduct a check on learning and summarize the enabling learning objective.

Note:
Show Viewgraph 907: Check on Learning: The Cadet, the Museum, and U.S. Military History and Heritage.

Note:
Determine if students have learned the material presented by soliciting student questions and explanations.  Ask the students questions such as those presented here, and correct any misunderstanding.

	

	


Check on
Q: Of what value to the cadet is visiting a military museum?

Learning
A: Beyond the usual learning exercises of reading, writing, and simulating, visiting a museum and touring its galleries and displays allows the cadet to make a three-dimensional connection between the past, present, and future of the U.S. military and its operations.


Q: What is the importance of knowing the reasons behind establishing a military museum?


A: Without knowing these reasons, visiting the museum would be an exercise conducted out of context.  In other words, the objects on display or contained in the research collection in a museum are there because the reasons behind establishing the museum determine the scope of its collecting effort and shape the interpretive themes presented in its galleries and displays.


Q: Why are Army museums preferred for cadets to visit?


A: Beyond the obvious that Army museums best represent the artifactual history of the Army to cadets, the Army has one of the nation's most extensive and professional museum systems.  With over 60 active museums and historical holdings available, most ROTC battalions can find an Army museum within convenient driving distance.

Note:
Solicit and answer the students' questions.  This is not a graded activity.

	

	


SECTION IV.
SUMMARY

	

	



Method of instruction: CO  


Instructor to student ratio is: 1:25


Time of instruction: 0: 05

Media: Viewgraphs

Note:
Show Viewgraphs 908-912: Integrate the Basic Knowledge of Military History into Your Education as a Future Officer and Terminal Learning Objective (five slides).

	

	


Review/
We have spent an entire college-level course, 45 contact hours or three

Summarize          semester hours, covering the basics of the U.S. military history experience

Lesson                from the colonial period through the contingency operations of the 1990s.  In


addition to class presentations covering all of that chronology, along the way


we have read about, analyzed, and simulated the Army's two great land


battles, Gettysburg and the Bulge.  We have also visited a military museum,


most likely an Army one.  This course provides both the historical foundation


and context for service in today's Army and a kind of survey course preparing


the cadet for further study in military history and heritage throughout his or her


career in military schools and during periods of professional development in 


between.  In all, this knowledge enhances military professionalism, informs 


leader development, and provides the basis for historically minded critical 


thinking and decision making.

	

	


SECTION V.
STUDENT EVALUATION

	

	


Note:
Explain how students will be tested to determine if they can perform the TLO to standard.  Refer student to Student Evaluation Plan.

Testing                Students will receive a roughly 90-minute written test at the end of this period of 

Requirements
instruction.  In order to receive a Go, students must answer 80 of 100 questions correctly.

Note:
The 100 questions incorporated into the exam were drawn from the Check on Learning questions at the end of each Enabling Learning Objective.  There are several hundred such questions, and any one of them could be rendered as an exam question.

	

	


Note:
Rapid, immediate feedback is essential to effective learning.  Schedule and provide feedback sessions on the evaluation and any information to help answer questions about the test.  Provide remedial training as needed.

Feedback            If remedial/refresher training is required, students will be trained by peer 

Requirements     instructors, the instructor who taught the class, or another qualified instructor.  Have students review all material and references covered in the lesson.

	

	


Testing 
Performance Tests 1 and 3 - Book Review and Analysis

Requirements

Given student handouts for this lesson, any personal notes taken during the lesson, and a personal study environment, have students develop an 8-10 page, double-spaced Book Review and Analysis that meets one-hundred percent of criteria listed on the Book Review and Analysis Evaluation Checklist.  Failure to meet all of the criteria will result in a NO-GO.

Use the Book Review and Analysis checklist to evaluate the results.  This checklist is product-scored; it lists specific criteria that the Book Review and Analysis must meet to be acceptable.  The checklist is found at Appendix B and takes about 15 minutest to complete.

	

	


NOTE:
Rapid, immediate feedback is essential to effective learning.  Schedule and provide feedback sessions on the evaluation and any information to help answer students’ questions about the test.  Provide remedial training as needed.

Feedback
Provide students with feedback concerning how well their Book Review and 

Require-
Analysis meets the standard as follows:
ments

	
	Step
	Action
	GO/NOGO

	
	1
	Complete the Evaluation Checklist, recording specific justification for any NO-GO rating and recommending areas for improvement. 
	

	
	2
	Provide student with a copy of the completed Book Review and Analysis Evaluation Checklist.
	

	
	3
	Inform students of your availability to discuss their performance and rating.
	

	
	4
	Change a NO-GO to GO rating if the student can discuss shortcomings and a means for improvement with an instructor or peer coach.
	


	

	


Testing 
Performance Tests 2 and 4 - PC-Based Military History Simulation

Requirements

Given student handouts for this lesson, any personal notes taken during the lesson, and a personal study environment, have students develop an 4-5 page, double-spaced PC-Based Military History Simulation analysis that meets one-hundred percent of criteria listed on the PC-Based Military History Simulation Evaluation Checklist.  Failure to meet all of the criteria will result in a NO-GO.

Use the PC-Based Military History Simulation checklist to evaluate the results.  This checklist is product-scored; it lists specific criteria that the PC-Based Military History Simulation must meet to be acceptable.  The checklist is found at Appendix B and takes about 15 minutest to complete.

	

	


NOTE:
Rapid, immediate feedback is essential to effective learning.  Schedule and provide feedback sessions on the evaluation and any information to help answer students’ questions about the test.  Provide remedial training as needed.

Feedback
Provide students with feedback concerning how well their PC-Based Military 

Require-
History Simulation meets the standard as follows:
ments

	
	Step
	Action
	GO/NOGO

	
	1
	Complete the Evaluation Checklist, recording specific justification for any NO-GO rating and recommending areas for improvement. 
	

	
	2
	Provide student with a copy of the completed PC-Based Military History Simulation Evaluation Checklist.
	

	
	3
	Inform students of your availability to discuss their performance and rating.
	

	
	4
	Change a NO-GO to GO rating if the student can discuss shortcomings and a means for improvement with an instructor or peer coach.
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